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FOREWORD

This compilation contains a selection of research and methodological
articles published for the fourth international conference of universities that
have signed a memorandum of understanding with the United Nations on
cooperation in training of candidates for competitive language examinations
(Conference of MoU Universities). The conference slogan is ‘learn, teach,
coach, mentor’, and it will lay the groundwork for further cooperation between
the United Nations and the participating universities.

The collection covers all six official languages of the United Nations.
Language work depends greatly on cultural specifics, a topic which plays an
important role in the articles included here. But the collection’s chief new
contribution is the inclusion of predominant, strategic and time-tested areas for
development, which are comprehensive and mutually beneficial and will help
further develop translator and interpreter training within universities.

The collection begins with an article from Saint Joseph University in
Beirut, which focuses on the double benefit offered by the MoU Universities
network — cooperation among universities and cooperation between the
network and the United Nations. The article describes the mechanism for
developing unified approaches and criteria through collaboration within the
network and the pooling of efforts in translator training, and provides some
history about work to improve knowledge of United Nations topics.

Three articles produced by Herzen University aim to convey that
institution’s experience of successfully preparing translators for the United
Nations. They discuss the foundations of an educational method that was
developed in St. Petersburg and has since evolved into a comprehensive
methodological model. The main features of this model include the direct
transfer of experience from professionals within their professional
environments, a serious approach to selecting the training priorities, a set of
basic principles shaping practical methods for teaching interpreting and
translating under these conditions, and an assessment of the status of the
United Nations’ working languages and efforts to secure the positions those
languages occupy. All of this makes the St. Petersburg model, to a great
extent, a paragon of cooperation with the United Nations.

Much attention is devoted in the Herzen University articles to the idea that
translators are the guardians and general representatives of the literary norms
of their native language. Strengthening the position of native languages is one
of the main social tasks of every university.
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Becoming a member of the network prompts a university to introduce
changes to its teaching programme, making it more market-oriented. This
iIssue is discussed in detail in the article by the American University in Cairo.
Like Herzen University, the American University in Cairo also arrived at the
idea of practical higher education programmes with a narrow focus. The article
includes valuable information about competency models for written translation
and poses the important question of finding the right balance between mental
and physical exertion on the part of translators.

Written translation is the focus of the majority of authors featured in this
collection. The article provided by ESIT, for example, discusses an editing
module as an invaluable component of the translation course at this
prestigious Parisian university. It also stresses the importance of training in
specialized professional areas, including legal translation.

Alexandr Ponimatko of Minsk State Linguistic University touches on the
guestion of teaching United Nations terminology, in particular through creating
a terminology system and terminology maps.

Elena Alonso of the University of Salamanca discusses the possibilities
and limitations of integrating translator training for work in the United Nations
within a traditional four-year bachelor's degree, generously sharing her
experience of dividing this task across multiple university departments and
disciplines. She highlights the specifics of training at an early stage. This is
important, considering the fact that degrees specifically in translation have yet
to gain a firm foothold in Russia.

It is interesting to note that in the articles collected here, the authors do
not, as might have been expected, put all the emphasis on master's
programmes for translators. The range of possible training methods varies, as
we see in this collection, from bachelor's programmes to higher education
programmes of different durations, including additional postgraduate study.
Such variety in the educational routes on offer is an inevitable trend in modern
education.

The authors writing for this compilation arrive at conclusions that are vital
for all universities. Notably, the article from the Beijing Foreign Studies
University describes partnership with the United Nations as a powerful
stimulus for future development. The university system in and of itself is a
stable and consistent, but also flexible and receptive framework for advances
in methodology. It is when it acts as a unified, coherent body that this system
can best serve as an effective partner for the United Nations.

Angelique Antonova,
Isabelle Bilterys
and Sergey Goncharov



Gina Abou Fadel Saad
School of Translators and Interpreters
of Beirut Saint Joseph University

UNIVERSITES ET ONU :
UNE COLLABORATION A DOUBLE SENS

Saint Joseph University has signed the Memorandum of Understanding
with the UN in 2010. Since then, there have been a series of actions aiming to
prepare the students of the School of Translation and Interpretation of Beirut to
UN jobs. This communication tries to reflect on what the university can offer to
the UN in order to set up a more efficient partnership and a potential future two-
way collaboration between universities and the UN.

Au concours dentrée de I'Ecole de traducteurs et d'interprétes de
Beyrouth (ETIB), il est de coutume d’interviewer les candidats pour mesurer
leur niveau de langue et évaluer leurs connaissances générales. Tres souvent,
les examinateurs leur posent la question suivante : « Pourquoi avez-vous
choisi des études en traduction et en interprétation ? » Les réponses
classiques sont : « Parce que jaime les langues. Parce que jaime voyager.
Parce que je réve de travailler aux Nations Unis. » Les Nations Unies sont
donc un réve auquel aspire un grand nombre d’étudiants, pour ne pas dire
tous. Les écoles et les instituts de traduction et d’interprétation sont ce lieu ou
le réve se concrétise et devient réalité. L'université sent qu'’il est de son devaoir,
gu’il y va de sa mission de répondre aux aspirations et aux attentes des
étudiants, de leur paver le chemin pour gque le réve devienne accessible. Elle
sent aussi qu’elle se doit de rester a I'écoute de la demande du marché du
travail et d’accompagner I'évolution de cette demande. C’est dans ce sens que
la convention de coopération que I'Organisation des Nations Unies (ONU) a
voulu passer avec les universités est une bien heureuse initiative.

Depuis 2010, date de la signature du MoU avec I'Université Saint-Joseph,
I'ETIB bénéficie d'un soutien pédagogique et professionnel remarquable par le
biais d’une série d’actions menées aupres des étudiants. En bon représentant
de I'ONU, la Commission économique et sociale pour I’Asie occidentale
(CESAO), fut chargée de jouer un rble de liaison pour que le partenariat
prenne forme et soit efficace. Dans cet exposé, nous tacherons d’abord de
faire un état des lieux des différentes activités entreprises pendant les cing
années écoulées. Nous essayerons ensuite de nous interroger sur



I'importance d’asseoir une collaboration ONU-Universités qui aille dans les
deux sens.

Bien avant la signature du mémorandum d’accord, I'ETIB avait déja
orienté sa formation vers la préparation de ses étudiants aux métiers de
traducteur et d’interpréte a 'ONU. Depuis sa fondation en 1980, elle s’était
dotée d'un Master en interprétation de conférences, appelé a I'époque
Dipléme d’interprete de conférences. Soucieuse de former des traducteurs
également, elle affina la spécialisation pour créer en 2008 un Master en
traduction de conférences. Des cours tels que « Organisations régionales et
internationales », « Actualité », « Terminologie » avaient de tout temps émaillé
son cursus. Avec le mémorandum d’accord et la possibilité de travailler
étroitement avec 'ONU et plus précisément avec la CESAO dont le siége se
trouve étre a Beyrouth, le cursus s’est enrichi de cours plus ciblés et mieux en
conformité avec ce qui est requis d’'un traducteur ou d’un interpréte a 'ONU,
cours censés par la méme occasion préparer les étudiants a la passation des
tests onusiens. Ainsi furent introduits des cours intitulés : Traduction de
conférences, Verbatim Reporting, Précis-Writing, Editing, UN Terms, UN
Exams, Faits et effets, la plupart étant assurés par des traducteurs de la
CESAO dont certains sont méme des anciens de 'ETIB. Par ailleurs, I'Ecole a
pu bénéficier de séminaires adressés aux interpretes et animés par des
anciennes de I'ETIB employées a 'ONU de New York. Plusieurs employés
onusiens ont également fait partie des jurys d’examens de fin d'année.

Mis a part la nouvelle orientation des cours, des stages onusiens ont été
instaurés. Des étudiants triés sur le volet, ayant passé des tests de sélection
ou s'étant distingués lors des cours furent admis a suivre des stages
professionnels a deux temps a la CESAO : un mois de stage in situ, et un
mois de travail en ligne. Etroitement encadrés et sérieusement accompagnés
et supervisés, plusieurs stagiaires furent ensuite embauchés par contrat.
D’autres étudiants purent suivre des stages a 'ONU a New York et a Genéve,
a I'Organisation mondiale de la propriété intellectuelle (OMPI) & Genéve, et,
pour les interpretes, a I'Organisation des Nations Unies pour l'alimentation et
I'agriculture (FAO) a Rome, ou des stages en cabine muette leur furent d’'un
grand secours. L'année académique 2014-2015 a vu I'avénement d’'un autre
genre de stage, baptisé « stage d'orientation et d’observation ». Ainsi, les
étudiants de la derniére année de Licence furent admis a accompagner des
traducteurs et des interprétes professionnels sur leur lieu de travail et recurent
des professionnels qui vinrent témoigner en classe, expliquant en quoi
consistait leur travail et multipliant conseils et recommandations. Cette
immersion, quoique bréve, dans le monde concret du travail a pour but de
faciliter aux étudiants de la derniere année de Licence le choix de la
spécialisation a embrasser en Master et pour la vie.

La collaboration entre 'ETIB et 'ONU ne s’est pas limitée aux cours et
aux stages. Répondant a I'appel lancé en 2013 a la Conférence de Shanghai
pour traduire vers l'arabe le portail United Nations Language Careers
(www.unlanguage.org), 'ETIB s’est engagée a exécuter cette traduction. Ainsi,
une équipe d’étudiants s’est attelée depuis quelgues mois a la tache, sous la
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supervision d’'un enseignant jouant le réle de mentor et de réviseur. Cette
équipe est a présent sur le point de terminer le travail demandé pour gu'une
version arabe du site soit a la portée des internautes. Sur un autre plan, 'ETIB
a été associée au dixieme Concours de traduction Saint-Jérbme, parrainé par
le Département de I’Assemblée générale et de la gestion des conférences et
ouvert en général aux employés, anciens et actuels, de 'ONU et, pour la
premiére fois, aux étudiants des universités signataires d’'un mémorandum
d’accord avec I'ONU. Deux étudiantes de I'ETIB ont pu concourir, traduisant
vers I'arabe un texte littéraire anglais intitulé « The thinking man’s lair », rédige
par Robert Macfarlane et décrivant de maniére vivante et détaillée
I'appartement de Sherlock Holmes et I'atmosphere fascinante qui y regne. Par
ailleurs, la directrice de I'ETIB a été sollicitée pour faire partie du jury
d’évaluation des 20 candidats qui ont traduit vers I'arabe, aux c6tés de deux
réviseurs hors classe travaillant au Service de traduction arabe a New York.
Notons que les jurys de traduction vers I'arabe, le chinois, I'anglais, le francais,
le russe, I'espagnol et I'allemand étaient formés de membres des services de
traduction de 'ONU et que les universités n’étaient représentées que par deux
membres appartenant I'un a I'Université Saint-Joseph et I'autre a I'Université
de Salamanca. C’est peu, pourrait-on penser, mais c’est quand méme un bon
début.

En l'espace de cing ans, bien des actions furent menées et nombre
d’initiatives réalisées mais le chemin de la collaboration comporte sans doute
encore d’'innombrables bretelles inexplorées. Il est sGr que le mémorandum
d’accord dresse un pont au-dessus du fossé qui sépare formation académique
et marché du travail, entre apprentissage théorique décontextualisé et
apprentissage pratique sur le terrain. Il est normal que 'ONU exprime ses
besoins et définisse ses criteres d’évaluation et de sélection ainsi que ses
propres normes de qualité. Cependant, aprés ces cing années d’expérience
de collaboration, il serait bon de s’arréter un instant pour réfléchir sur la
maniére de bonifier cette collaboration. La question qui se pose est donc
double : quelles autres actions I'ONU pourrait-elle mener auprés des
universités et que peuvent apporter les universités a 'ONU ? Néanmoins, il
me semble que la réponse ne se situe pas a un double niveau mais réside en
une action commune qui serait bénéfique aux deux, tellement la relation entre
ONU et universités est similaire a celle qui existe entre deux vases
communicants.

L’intervention de I'ONU aupres des étudiants, en fin de parcours, est
certes plus que louable. Consciente de l'intérét d'attirer le recruteur vers les
futurs traducteurs et interpretes, I'Université Saint-Joseph a d’ailleurs multiplié
les conventions et les actions communes. C’est ainsi gu’elle a signé des
mémorandums d’accord avec le Parlement européen et avec la FAO en 2014
et gu'elle s’achemine vers la signature de conventions avec d’autres types de
recruteurs potentiels tels que des maisons d’édition. Si les recruteurs
définissent les lois de recrutement, il y va de la vocation de l'université de
réfléchir sur la maniere de satisfaire a ces lois. L'université étant ce haut lieu
de réflexion ou foisonnent les idées, se constituent les concepts théoriques et
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se tracent les stratégies pédagogiques, il serait bon que s'instaurent des
actions de réflexion commune partant de la nécessité et de lintérét d’'un
dialogue fructueux entre théorie et pratique. Les conférences périodiques
entre 'ONU et les universités signataires du mémorandum d’accord sont, sur
le plan international, un excellent début. Ils pourraient cependant étre
complétés par des actions plus ponctuelles, je pense notamment a des
réunions de travail ou des ateliers de réflexion ou l'université ne se
contenterait pas de demander le soutien de 'ONU ou de réceptionner ses
demandes en matiere de formation mais jouerait le réle d’'un partenaire a part
entiére, un partenaire que 'ONU gagnerait a écouter et de I'expérience duquel
elle gagnerait a profiter. Ainsi seraient réduits les écarts relatifs a la vision des
choses d’un c6té et de l'autre. Il y a, & mon sens, encore beaucoup a faire en
ce qui concerne la construction d’'une vision commune du « comment faut-il
traduire » et du « comment faut-il évaluer ». Avons-nous, tous deux, la méme
conception de la traduction et les mémes criteres d’évaluation ? Il est vrai que
le client est roi mais I'ONU est-elle vraiment satisfaite, et a tous les coups, du
rendu de ses employés, méme les plus chevronnés dentre eux? Ne
gagnerait-elle pas a réfléchir sur les raisons de ce manque de satisfaction ?
L'université qui revisite sans cesse ses programmes et ses stratégies de
formation et se ressource sans arrét en puisant a la source de cette science
en évolution permanente qu’est la traductologie n’est-elle pas bien placée pour
apporter son grain de sel ? Si 'ONU s’associe a l'université pour la formation
initiale des traducteurs et des interprétes, ne serait-il pas bon que les
universités s’associent a 'ONU pour la formation continue des employés de
cette derniére ? Les universités ne demandent pas mieux que de mettre leur
savoir au service de la profession et d’accompagner les professionnels dans
leur cheminement personnel et le développement de leurs compétences, d’ou
la raison d’étre des sessions de formation continue régulierement mises en
place par 'ETIB. C’est ainsi que I'Ecole a organisé en 2013 a la demande de
la CESAO et dans les locaux mémes de cette derniere une session de
formation a I'utilisation de la mémoire de traduction SDL Trados, expérience
qgui s’est avérée fort concluante d’ailleurs. N'agissons donc plus chacun de
notre co6té, admettons que chacun de nous a besoin de I'autre et que chacun
est, quelque part, utile a l'autre. Agissons ensemble aprés nous étre mis
d’accord sur une méme vision des choses. Soyons ensemble ces deux mains
qui, pour applaudir, ont besoin de se joindre I'une a l'autre.

Si je me permets d’avancer ces idées qui peuvent, pour certains, paraitre
déroutantes, pour ne pas dire choquantes, c’est que nous avons eu la chance
de travailler en parfait tandem avec cet organisme de 'ONU gu’est la CESAO
a Beyrouth. De I'entente qui regne entre nous et du dialogue a coeur et a esprit
ouverts sont nés des échanges fructueux et une union d’effort au service
d’'une meilleure qualité. Aujourd’hui, quatre anciennes de I'ETIB sont cadrées
a la CESAO et plusieurs autres sont contractuelles et I'avenir est prometteur.
Cette expérience réussie est, pour nous tous, source d’inspiration. Pour que le
sens du texte source cesse d’avoir un double sens, ceuvrons a instaurer une
collaboration a double sens.
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Irina Alekseeva
St. Petersburg School of Conference Interpreting
and Translation Herzen University

EFFECTIVE WAYS OF TRANSLATOR TRAINING TODAY:
A SECRET OF SUCCESS

Professional training for translators should be a swift and efficient process.
It should develop the student’s ability to look at a text and work with the
information therein, as well as to master various translation strategies and
techniques. The development of heuristic abilities is central to the training
process. We have tested and approved a provisional programme whereby
training is divided into three stages: general training, specialization and work on
specific projects.

The volume of written translation worldwide is constantly growing.
Demand for translation and interpreting is growing on average by 12.7% per
year (average annual growth rate), and written translation represents the
largest element of this. The job of effectively training translators in such an
environment therefore becomes more important each year.

Moreover, in today’s world, it is of great importance that translators with a
basic education at a general level are able to specialize in a specific field,
ideally as early as possible. It is important to clarify how best to take this step.
Let us consider a concrete example: the best methods for preparing
translators for the UN. Over the past seven years, 16 applicants from the St.
Petersburg Higher School of Translation at Herzen University have been
successful in obtaining positions within the UN, providing translation and
verbatim reporting services. This means that these candidates all passed the
UN examinations, which is pretty good, we think, and so | would like to share
with you the methods which contributed to these achievements.

| am not saying that our methods are IDEAL (no one can make that claim)
but that they are OPTIMAL in the circumstances.

10



The world moves more quickly nowadays, and it is simply not possible to
first spend a long time studying, move on to a process of accumulating
practical experience, which takes just as long, and only then claim to be a
professional.

What is needed is a short, but intensive track. Herein lies the key to
success.

It is often thought to be the case that the main aspect of any course of
teaching should be a well thought-out system , based on a combination of
strategy and tactics. However, the reality is actually quite different. The key is
this: teaching translation at the ideal moment for the student. And there you
have it — the required system.

So, when does this moment come about?

1. Preparation for starting training

It is often said that the ideal potential translator should have wide
erudition and a good knowledge of the world, but again, this is not quite the
case, it must be a dynamic process: a future translator must first and foremost
honestly evaluate their own knowledge and understand where they have gaps,
regularly working to improve and add to their knowledge of the world. The
main thing is that they start this process on their own terms, and then the
teaching can really begin.

The second condition of readiness for training is the ability to look at a
text and be able to identify its most intricate patterns and rules. A passion for
working with texts and the ability to create texts from scratch may well be a
personal trait and not something which comes directly from previous
experience.

2. The components of training

| will now list the key components of training:

. Text

1. The ability to distinguish between different types of text.

2. The ability to generate a text which stands alone from the original.

[I. Information

3. Ability to work with information.

4. A thorough mastery of the language of the given area of translation, in
this case the language of the UN.

lll. Strategy and technique

5. The skill of rapidly developing a strategy (a plan for professional
action).

6. The ability to quickly make technical decisions and to know which
sources to draw from.

7. The ability to look at heuristic approaches in reverse: seeking out the
experience which will cement one’s personal decisions and being able to do
this automatically.
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3. Conditions for training

The most important conditions for success in training are as follows:

1. The teachers must have experience of translation within the UN.

2. The employer, that is the UN, should have an active role in supervising
the training (attending examinations, teaching courses within the programme)
and make changes to the programme based on this experience.

4. The stages of training

The training can be divided into three stages:

|. Familiarization with translation of different types of text.

Il. Specialization in a category of text that will be relevant to future work.
lll. Translation projects and putting theory into practice.

5. The finer points of methodology

1. Awareness of the steps involved

As is well known, the devil is in the details. And the secret lies in just
one detail: the process of acknowledging each step; and not just verbally in
a metaphorical sense, but with the help of actual words, in a literal sense: it
Is crucial to explain aloud to yourself why you are making a particular
decision, which means essentially that you must be able to justify your
decisions.

2. Examples of professionally translated texts

In the training, | always include texts which | have translated in a
professional capacity. It is only by doing so that you can get a realistic sense
of the decisions involved in translation and create the opportunity to discuss
these decisions in a reasoned manner.

3. Not all texts are helpful

What is more, from my personal experience as a translator and a teacher
of translation, | can say that some texts can even be dangerous. This is one of
the reasons that leads me to suspect that some translation programmes
actually hinder learning. In the main, the issue lies with literary texts, which
have an obviously idiosyncratic character. The problem is that literary texts are
often written to showcase innovative uses of languages. Since accepted
approaches for translating these kinds of texts vary widely, they can actually
lead the translator astray. In any case, literary texts are not productive as part
of an intensive training course.

So, effective training in translation is indeed possible. But to achieve this,
we must first overcome the hurdles of teaching and human behaviour — the
most important being the illusion that teaching is a one-way process, when in
fact all the elements of effective teaching previously discussed are possible
only when that process is interactive.
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Irina Alekseeva
St. Petersburg School of Conference Interpreting
and Translation Herzen University

SYSTEMIC PRIORITIES
IN MAINTAINING MOTHER-TONGUE SKILLS
FOR TRANSLATORS AND INTERPRETERS
OF INTERNATIONAL ORGANIZATIONS

The changing nature of language use, the individual's approach to
language, and the rapid growth of various forms of media and other means of
communication all make for highly unstable linguistic norms as far as a speaker’s
native language is concerned. Translators are the main ambassadors and
advocates of these norms, along with professional and government initiatives.

The position of languages in the world today is, in my estimation, highly
complicated, first and foremost because of the fact that languages are in active
use and are constantly developing. The use of language today in text
messages, email, online chat, Skype and webinars, among other formats, is
utterly unrecognizable from the language used even in the 1990s. The
linguistic activity of individuals has increased, and languages now operate in a
much more dynamic linguistic environment.

The main problems arising as a result of this change are as follows:

1) a departure from previous standard usage norms, leading to lexical
irregularities in speech, especially: mixing of styles, an erosion of the concept
of different stylistic registers, inappropriate use of words and constructions, the
destruction of lexical collocation, and inclusions from other languages.

The problem is ultimately a social one and, moreover, stems from the loss
of the rules of etiquette and ceremony and from the erosion of boundaries in
social situations; in its place there are new forms of etiquette emerging
(corporate culture, for example). In any case, | do not wish to overemphasize
the increasing use of language from the criminal world (words and phrases
such as ‘conned’, ‘you're messin’ with my head’ and so on) but rather the
mixing of all registers, which is objectively taking place.

2) a weakened cohesion of texts; the inability to see the connecting logic
of statements as a whole. One of the explanations for this phenomenon is the
so-called clipification or matrification of our consciousness, both a
consequence of modern information culture. Information is taken in from all
sides, and it is uncertain whether any kind of system will emerge which can
manage and organize it — there is still a vast store of information waiting to be
utilized.

3) The destruction of the forms of written texts: punctuation,
capitalization, and the usage of quotation marks and italics are just some
examples. The reasons for this are the simplification of punctuation in email
and text messages, and the influence of English-language punctuation.
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Is this really so bad? Are we just being old-fashioned? Maybe we should
just let everybody speak however they want. But then it might not make a
great deal of sense to the interlocutor! After all, we have to play by the same
rules and live under the same laws. Otherwise, communication will become
ineffective! For communication to be effective, it must:

— be consistent

— be varied within set parameters

— comply with conventions

And this is why the present situation is so worrying. Language cannot
operate under such intense change and excessive outside interference. Yet
today, everything is interfering in the process.

But why? What makes it all so bad?

After all, some of us can still remember a time when the Russian
language had indisputable advantages over English or French in terms of its
‘organic’ integrity. The main advantage was the fact that it possessed a very
rare unity, that is to say there were no competing dialects. The reasons for this
have been put down to the fact that the population has historically not been
fixed in defined territories, but rather in constant migration (population
movements across the country, the virgin lands etc.), as well as to strong
policies of centralization which sought to unify standards. Now, the migration
of Russian speakers has acquired a somewhat haphazard character,
centralization has become highly contingent, as the regions also want to have
their say, and finally and most importantly, the population has started to use
the Russian language in every aspect of life and on an unprecedented scale:
in emails, text messages, online chat, forums, social networks, in the
expanding world of marketing, in corporate culture and in a whole host of
seminars and conferences... | would say that the use of language in mass
culture is now completely out of control. It is impossible to implement any kind
of control over such a free-flowing verbal stream.

In order to understand how we might be able to improve the quality of the
Russian language, we must first try to remember who the speakers of quality
Russian actually were:

— radio and television broadcasters

— actors

— writers and journalists

— teachers

— diplomats

— translators

These professions went hand-in-hand with the deployment of exemplary
rhetoric, but today they have preserved it to very different degrees.

The first three categories — broadcasters, actors and journalists — greatly
depend on elements of popular speech and are forced to make concessions to
everyday language, deviating from standard rules and bowing to public
pressure. As we will recall, effective communication is sure to suffer as a
result.
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Teachers and diplomats safeguard the best traditions of Russian literary
language, but only in their narrow fields and so are simply lost in the ocean of
everyday information.

We are left with translators, for whom effective communication is the
central aim. Today, it has fallen to translators to consciously cultivate an
awareness of high-quality Russian, and they have risen to the task. The
results are striking. Why? Because a translator's use of Russian is under
scrutiny and constant review. Because writing a text in Russian on the basis of
a foreign language is only possible if every step is taken with care, and if every
word is chosen carefully.

A translator is therefore not merely an active guardian and cultivator of
the principles of the Russian language, but also a propagandist and
propagator for these principles in all kinds of international discourse. Towards
the end of the study period, the number of errors that our students make in the
use of Russian decreases several-fold, and the teachers believe that this is
above all thanks to the students’ awareness of their difficulties and their ability
to critically evaluate their own work. The important thing is to be aware of your
own mistakes.

This applies to everybody else too. This issue of the Russian language
should in principle be dealt with at the government level, and can be resolved
only if every Russian speaker is prepared to accept the need for self-education
and self-correction, and makes a conscious effort to achieve these. To effect
this, we must resort to media advertising campaigns which present the
Russian language in a positive light: festivals, quizzes, webinars, free
resources, and a rewards system. And it is translators who should take on the
role of such a programme’s paragon, its linguistic prime meridian if you will.

How can these issues be dealt with when it comes to translations
between Russian and foreign languages, especially within the UN?

Considering the range of problems, as well as possible ways of solving
them, it should be said that as an absolute priority there should be a
mechanism for developing Russian language skills among UN translators. The
aim of universities working under the auspices of any UN Memorandum
directed at solving this issue should be to create the most favorable and
productive environment possible. It should be relatively easy to achieve this,
but there are a few things which should be marked as essential:

1) Seminars and training in the country of the target language within the
MoU university programme.

2) Webinars and distance-learning courses.

3) Training programmes accessible on all kinds of devices.

4) The assembly of glossaries and related lexical resources.

A few words by way of conclusion.

Insofar as | have attempted to show how the problems facing the Russian
language in the modern world are of a systemic nature, so too should the path
to solving and overcoming them be systemic and regulated. Russian
universities in close contact with the linguistic services of the UN are in a
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fantastic position to put these systemic approaches into practice. And | am in
no doubt that the most effective participants will be the UN translators,
especially those who are from Russia and work with the Russian language.

Angelique Antonova
St. Petersburg School of Conference Interpreting
and Translation Herzen University

CONTINUOUS QUALITY ASSURANCE
IN TRAINING LANGUAGE PROFESSIONALS

Today, any interpretation and translation (I&T) training program aspiring to
excellence must be closely connected with the profession and based on
innovative training methods, appropriate equipment, and cooperation, which will
allow students to design their individual training paths. The system of training
should also be dynamic, interactive, adjustable to changing needs, and pluralistic
in its methodologies and training solutions. This type of training program is
efficient only in a professional environment built in clusters. Continuity and
coherence of quality assurance (QA) is crucial to the effectiveness of such
programs. Thus, QA may be broken into three parts: pre-training QA, post-
training QA and in-training QA, each with internal and external components.

The St. Petersburg School of Conference Interpreting and Translation
(SCIT) provides non-degree postgraduate training, and its main objective is to
provide for intensive preparation of high-class interpreters and translators in
order to meet the needs of governmental and international organizations as
well as the Russian business community.

Thus, in 2008 a training program was designed to achieve this ambitious
goal and to become a world center of excellence in training language
mediators. However, today a conference interpreting/translation training
program can be successful and efficient only if it is closely connected with the
profession, is based on innovative teaching technologies, uses appropriate
equipment, and is an intrinsic part of a wide net of cooperation.

The SCIT path to excellence:

— Professionals train professionals: classes in interpretation and
translation are taught exclusively by practicing interpreters/translators;

— Innovative teaching technologies which comprise world best practices
in training language mediators and rich local traditions;

— Continuous learning programme for trainers;

— Appropriate up-to-date equipment;

— Cooperation — a strong and established net of partners which create a
multi-institutional professional environment (UN, EC, EP, ICAO, FAO, IMF,
Russian universities, foreign universities, Russian |I/T agencies, public
organizations) and which contribute to the training of would-be professionals;

— Continuous quality assurance (QA) in training interpreters and
translators.
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The SCIT professional environment consists of many layers and is built in
clusters.

The term ‘cluster’, meaning ‘a group of the same or similar elements
gathered or occurring closely together; a bunch’ (The American Heritage
Dictionary of the English Language, 4th Edition) is now widely used in many
spheres: economics, physics, astronomy, chemistry, construction, IT-techno-
logies etc.

The Cluster Principle of the SCIT Training Programme

International Envircnment:
International organizations: UN (UNFQ, UNDG, UNOY), FAQ, ICAD, WHU,
UMESCO, IMF, Interparliamentary Assembly of the CIS Member Mations,
European Institutions: European Commission, European Parliament
Universities (University of Geneva, ESIT, MIIS, University of Germersheim

Federal Environment:

Russian Universities
Government agencies: Russian MFA,
Organizing Committee of the 2014 Olympic Games in Sochi
Public erganizations: Translators Union of Russia, National League of Translators,

Russian Translationagencies: Roid, Neotech, Russian Translation Agency, ProfPeravod, etc

Herzen University Schools:

the School of Philology, the School of Social Science , the School of Modern Languages,
the School of Economics, the School of Law; the Herzen Publishing House

SCIT

The cluster principle of I&T training presumes close and mutually
beneficial interaction occurring naturally between different organizations
involved in multilateral and business communication that requires
interpretation and translation, with a focus on a particular programme (SCIT in
our case). This creates an environment where every cluster participant not
only contributes to the School’s training process, but also clearly benefits from
cooperation with the School. Indeed, the UN and the Russian MFA, which
have been providing pedagogical assistance to the School, have also been
selecting its best graduates to work in their language services. In addition to
having supported the School, the St. Petersburg Government has also been
hiring its graduates to interpret at its major international events (St. Petersburg
International Economic Forum, St. Petersburg International Legal Forum, 36th
session of the UNESCO World Heritage Committee, etc.). Russian translation
agencies such as Roid and Eclectic Translations have not only assisted the
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School by providing bursaries to its best students, but also benefited by
employing its well-trained graduates. The cluster environment of the School is
conducive to innovations, to breakthroughs in methodology, and to a new level
of relationship between the training establishment, employers, national and
regional authorities, and international and public organizations.

The School’'s cluster environment thus makes it possible to invite
language professionals from various other institutions, who bring their specific
institutional culture and mediation practices. Actually, this diversity is a boon to
the program: it offers broader exposure and requires practical flexibility.
Moreover, it provides graduates with greater career opportunities — a crucial
benefit in a globalized world. The difficult part is to fit providers of pedagogical
assistance into various stages of the training process. Thorough planning is
required to make the most of institutional pedagogical assistance at each
stage of the training process. Diversity of training methods and a good
measure of academic freedom for the trainers is a proven advantage that
makes the professional School different from the typically rigid programs of
traditional college-type education.

Quality assurance may be divided into three parts:

Pre-training QA:

— Rigorous selection of candidates (the effectiveness of aptitude tests is
constantly assessed by trainers to see if the tests meet the program
requirements and whether they properly reveal the abilities sought in
translators and interpreters).

— ‘Open’ admission and final exams, observed by invitees from major I/T
centres (UN, EC, EP, Russian MFA) as well as Russian translation agencies
and partner universities. This helps identify common evaluation criteria and
screening and testing methods, which results in a better adaptation of the
program to international standards and requirements.

In-training QA:

— Continuous and, | would say, meticulous monitoring of students’
progress and skills acquisition during their training via regular review meetings
of trainers and the use of the School’s web-portal.

— The students’ group work, or peer-supervised training, is a learning
tool whereby students practice in small groups without teacher assistance or
formal evaluation (about 8 hours per week). This group work is sometimes
(esp. in the beginning of the training process) supervised by ‘mock teachers’
from among earlier School graduates. This intergenerational continuity is of
particular value, bringing, as it does, a spirit of fraternity to the School.

— Virtual classes with major employers (language services of the
European Commission and European Parliament) and partner universities
(FTI, Geneva, and ESIT, Paris), when students can learn from external
expertise and receive feedback from professional interpreters working for
various European institutions and 10s.

— E-learning opportunities in translation must not be overlooked either.
The School has an ongoing e-learning translation project with the UN
Information Centre in Moscow that provides us, in the second semester, with a
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variety of texts for translation. In the course of this project, students are
encouraged to communicate remotely with a designated UN reviser for advice
and guidance. This allows students to compare their performance against UN
standards. When a translation is returned, the UN Information Centre provides
feedback to students and the School, making it a very valuable skill-building
practice. The e-learning exercise can provide UN revisers with an opportunity
to continuously monitor and evaluate trainees’ progress and to identify
prospective candidates for internship and, eventually, employment in the
language services of the UN Secretariat.

— Student internship in the UN language services is the apex of the
training process. Internships are granted only to the most capable students.
We are grateful to the UN Secretariat for its well-balanced and well-organized
internship program. A crucial point in a fledgling career, it serves as a means
to promote high standards and best practices among young language
professionals in Russia. We sincerely hope that, in due course, many of them
will bring new blood to the UN language team.

— Inthe end of the year all students fill in course evaluation sheets which
are closely considered by the SCIT administration and used in the
development of improved training programs.

Post-training QA:

SCIT closely follows the careers of its graduates during their initial
postgraduate years:

— - Graduates regularly report on their first steps in the market;

— - Feedback is provided by employers (Russian MFA, UN, I/T
agencies, companies, etc.);

— - Mixed teams of graduates and their former trainers work together
at conferences and on various translation projects;

— - Graduates assist a fresh class of students in their group work,
which gets them involved in methodological discussions with trainers, in
training-for-trainers seminars, etc.

QA that Accompanies Teaching at the School:

— Regular attendance of each other’s classes by teachers

— Periodic methodological meetings of trainers and communication via
the School’s portal

— Publication of papers

— ‘Open’ classes for trainers from other Russian universities and
interpreters/translators from 10s

— An elaborate system of continuous education for trainers (training-for-
trainers seminars provided by EU institutions; temporary contracts with the EU
and UN language services, which provide additional exposure to the EU / UN
translation/interpretation environment).

The SCIT's QA system, coupled with its rigorous implementation of the
cluster principle, together ensure that the program is highly effective, quickly
bearing fruit. This is reflected in the career paths of the graduates. The School
has had 6 enrolments and 81 graduates since 2008.
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» Fifty-six students have completed internships at the United Nations.

» Forty-five are building freelance careers in Russia.

» Sixteen work for the UN conference management services in New
York, Geneva and Vienna.

* Fourteen have successfully passed United Nations' competitive
language examinations.

* Seven have joined the Russian Ministry for Foreign Affairs.

 Six have been awarded temporary contracts by the Russian
Translation Section at ICAO, Montreal

» Six are employed by the Ministry of Foreign Affairs of Kazakhstan.

* Four have held internships with ICAO.

 Three have performed temporary contracts for the United Nations
offices at Geneva and Vienna.

» Two are expecting appointment at the Russian Ministry of Foreign
Affairs.

» Two have been recruited by the International Monetary Fund in
Washington, DC, on a temporary basis.

* One is a staff translator and interpreter at the Permanent Mission of
the Russian Federation to the European Union.

* One is employed by the United Nations Information Centre in Moscow.

] Tatiana BODROVA
Ecole Supérieure d’Interpretes et de Traducteurs
Université Sorbonne Nouvelle — Paris 3

COURS DE PREPARATION
AUX CONFERENCES A L'ESIT

ESIT has a special weekly class dedicated to meeting preparation, during
which second year students learn how to use various meeting documents, such
as Agendas and Minutes, resolutions, PP presentations, technical reports, draft
budget and programme, etc. in order to better interpret genuine speeches
delivered at the UN or its specialized agencies.

All these are generally freely available and often exist in all UN official
languages, as is the case for UNESCO documents.

The course is run by practicing conference interpreters who have actually
covered the meetings.

Second year classes at ESIT insist on the idea that a good preparation is
essential for any meeting, it requires not only meeting documents but also
general knowledge of the subject and of the structure and working methods of the
organization.

The documents used for this class are always fairly recent and have
actually been used (interpreted) by the trainer.

Extra-linguistic information is at least as important as terminology for the
interpreter to be able to exercise responsibility and discernment when working for
the UN.
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La meilleure fagcon de préparer les étudiants pour leur futur travail a
I'ONU est de travailler avec des textes originaux ayant servi lors d'une réunion.
Il s'agit, d'une part, des discours prononcés dans une des six langues de
travail de I'organisation. D'autre part, d'autres documents sont aussi
importants, sinon plus. Parmi ces documents on peut citer I'Ordre du jour
(annoté ou non) de la réunion, le proces-verbal de la réunion précédente, des
documents de travail ou d'information, des rapports présentés en réunion, des
projets de résolution, des présentations power point, des documents
concernant le programme de travail d'une organisation et son budget, etc.

Ces documents sont souvent en acces libre et sur le site de 'UNESCO,
par exemple, on peut facilement les trouver en anglais et en francais. lls
existent souvent dans toutes les langues de travail de I'ONU. Cependant, pour
pouvoir expliquer aux étudiants l'importance de ces documents, pour mieux
les guider et les conseiller, il est indispensable de prévoir un cours magistral
spécialement concu et exclusivement consacré a cette thématique.

C'est ce que nous faisons a I'ESIT ou depuis de nombreuses années les
étudiants de Master 2 d'Interprétation de conférence suivent un cours
hebdomadaire de «Préparation aux conférences», qui aborde différents sujets,
parmi lesquels I'ONU et ses agences spécialisées occupent une place de
choix. Le cours est assuré par des enseignants — interprétes de conférence en
activité, qui se servent uniqguement des documents qu'ils ont eux-mémes
utilisés lors des réunions auxquelles ils ont participé.

Ce dernier point a de l'importance, car il permet aux enseignants de
témoigner de la nécessité d'une bonne préparation, d'expliciter tous les points
qui relévent du contexte général relatif a la réunion et de guider les étudiants a
travers les arcanes des difficultés terminologiques et procédurales.

Il est indispensable d'expliquer aux apprentis interprétes que leur seule
chance de s'intégrer avec succés dans une équipe de professionnels
chevronnés consiste a se préparer tres soigneusement a la réunion a laquelle
ils seront appelés a travailler.

Il s'agit en premier lieu de se familiariser avec le sujet de la réunion, mais
il est aussi important, sinon plus, d'avoir une idée bien précise de l'agence
spécialisée en question : comprendre sa structure, identifier sa place dans le
systéme de I'ONU, connaitre ses organes directeurs, ses domaines de
compétence, s'informer sur ses textes fondamentaux, son reglement intérieur,
etc.

Pour cette raison, les étudiants de I'ESIT préparent des exposes sur
toutes ces questions qu'ils présentent lors du cours de «Préparation aux
conférences». Cela leur demande souvent d'effectuer une recherche
documentaire trés poussée, de préparer des glossaires pour les termes
techniques et les sigles, les dénominations exactes des difféerents organes
directeurs, des intitulés des commissions, des comités et d'autres organes
subsidiaires.

L'attention particuliere des étudiants est attirée sur l'importance de I'Ordre
du jour de la réunion. La version annotée, quand elle existe, est une source
trés précieuse d'informations sur les documents de travail qui seront étudiés
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lors de l'examen de chaque point et l'ordre précis dans lequel ces points
seront abordés. Elle permet de mieux comprendre les enjeux, les éléments de
la procédure et de se référer aux deécisions et résolutions adoptées
précédemment.

Au tout début de l'apprentissage de linterprétation simultanée, des
documents de travail et des discours originaux seront interprétés par les
étudiants en mode «traduction a vue», tandis que les exposés présentés sur le
méme sujet le seront en consécutive avec prise de notes.

Ces exercices permettent de travailler sur des discours authentiques,
parfois tres techniques, en évitant des problemes liés a la méthode de la
simultanée non encore maitrisée. Les étudiants se familiarisent ainsi avec le
déroulement d'une réunion, ils apprennent des expressions qui relevent de la
procédure, de la documentation financiere, des regles de vote des
propositions d'amendement aux textes des projets de résolution, etc.

A I'étape intermédiaire de l'apprentissage de la simultanée, les étudiants
interpréteront en simultanée les exposés préparés par leurs camarades, mais
continueront des exercices de traduction a vue pour des discours et des
documents de séance.

Et, enfin, a I'étape d'enseignement de la simultanée avec texte, des
discours seront interprétés en cabine aprés un temps de préparation qui varie
d'une semaine (en début d'apprentissage de la simultanée avec texte) a une
vingtaine de minutes (le délai de préparation accordé aux étudiants lors des
examens de diplome a I'ESIT).

L'ESIT n'a pas de probleme de recrutement d'enseignants pour ce cours,
car il est assuré, notamment, par des interprétes free-lance qui travaillent pour
I'ONU et ses agences spécialisées. Les étudiants apprécient leurs conseils et
leurs recommandations car ils savent gu'ils leur seront utiles lors des stages
en cabine muette a Paris, Vienne, Geneve, New York et Rome, et bien sir
pour réussir les tests de free-lance ou les concours de permanents pour 'ONU
et ses agences spécialisées.

Nous insistons beaucoup a I'ESIT sur la nécessité de proposer aux
étudiants des documents et des discours qui ont été interprétés par leurs
enseignants en conditions de travail réelles.

Nous évitons d'utiliser des discours enregistrés ou prononceés lors des
réunions sur des sujets qui ne sont plus dactualité ou auxquelles les
enseignants n'ont pas assisté. En effet, il est impossible de rétablir le contexte
d'une telle réunion, de celles qui l'avaient précédée, et donc de donner aux
étudiants des conseils utiles et précis sur la recherche documentaire et
terminologique a effectuer.

Les recherches menées a I'ESIT ont en effet démontré que sans le
contexte cognitif plus large, les discours deviennent des textes abstraits qui ne
peuvent étre interprétés d'une facon satisfaisante.

Les interpretes expérimentés savent trés bien que chaque réunion
représente un maillon dans une chaine ininterrompue d'autres réunions :
celles qui I'ont précédées et celles a venir. llIs comprennent parfaitement que
dans la plupart des cas chaque discours fait référence a ce qui avait été déja
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dit dans d'autres interventions ou avait été écrit dans un document préparé
pour la réunion en cours.

Ce sont tous ces éléments extralinguistiques qui éclairent et précisent le
contenu des discours, qui aident les interpretes a constituer leur précieux
bagage cognitif, ce qui, en retour, facilite énormément leur travail en cabine.

C'est pourquoi le cours de « Préparation aux conférences » a I'ESIT met
l'accent sur la nécessité pour les apprentis interprétes de commencer a
constituer ce bagage le plus tot possible pour étre en mesure d'assurer une
interprétation de qualité des leur sortie de I'école.

Il est impossible aux enseignants, méme les plus expérimentés, de
transmettre a leurs étudiants tout leur bagage terminologique et cognitif qui
leur a demandé des années de travail. En revanche, ils peuvent transmettre la
méthode d'acquisition des connaissances, le savoir-faire dans le domaine de
la recherche documentaire, de rédaction des glossaires, etc.

C'est cette méthode qui permettra a leurs éléves de faire preuve de
discernement et de responsabilité dans le métier d'interpréte de conférence,
qui devient de plus en plus difficile et exigeant.

) Tatiana BODROVA
Ecole Supérieure d’Interpretes et de Traducteurs
Université Sorbonne Nouvelle — Paris 3

BRIDGING THE GAP BETWEEN ACADEMIA
AND EMPLOYMENT THROUGH THE MOU

All the trainers on the Master in Conference interpreting at ESIT are
practising conference interpreters. Both faculty and students have a truly
international background: more than 60% are of non-French mother tongue. The
training is offered in a dozen language combinations, in particular from and into
all the UN working languages.

To bridge the gap, it could be useful to involve young graduates working as
staff interpreters with the UN in their university final exams. They may also be
asked to teach a class devoted to preparing for UN competitive examinations.

The UN and its specilized agencies could open more widely their free-lance
tests, competitive examinations and internships to all graduates of the MOU
network regardless of where they were trained.

Students exchanges between schools offering the same language
combinations would be very effective as evidenced by the EMCI (European
Master in Conference Interpreting) network. This would definitely strengthen
cooperation and ties between future colleagues, schools and trainers.

The UN and member schools would greatly benefit from virtual,
videoconference classes by UN staff interpreters. Linking at least two schools
would optimise resources, time and effort, and enable students to master this
new tool and UN staff interpreters to judge by themselves students' potential and
invite the most promising for booth practice and/or internships. Academia could
better understand the needs of UN agencies and adapt their courses to the real
demands of their graduates' future employers.
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Introduction

L'ESIT (Ecole Supérieure d'Interpretes et de Traducteurs), fondée par
Danica Seleskovitch et Marianne Lederer, forme depuis pres de 60 ans des
interpretes de conférences et des traducteurs dans une quinzaine de
combinaisons linguistiques.

Basée a Paris, I'ESIT fait partie de I'Université Sorbonne Nouvelle — Paris
3 et propose trois Masters professionnels : Interprétation de conférence,
Traduction éditoriale, économique et technique, Interprétation francais/langue
des signes francaise (LSF) et LSF/francais. Elle propose également un Master
Recherche en Traductologie qui ouvre la voie aux études doctorales.

La grande particularité de I'ESIT réside dans le fait, que tous ses
enseignants (Professeurs d'Université, Maitres de conférences titulaires ou
associés, chargés de cours) sont des interpretes de conférence ou des
traducteurs professionnels en activité, autrement dit, tous ceux qui assurent
des cours magistraux ou des travaux dirigés, sont en permanence en prise
directe avec la réalité des métiers d'interpréte et de traducteur.

Le fait que I'Ecole est située a Paris, siege de plusieurs organisations
internationales (UNESCO, OCDE, AIE, ESA, etc.), mais aussi grand centre de
conférences internationales, de congres et de colloques scientifiques en tout
genre, joue un rdle déterminant dans cette organisation du cursus par les
professionnels, interpretes et traducteurs permanents ou free-lance, travaillant
régulierement pour ces organisations.

Concernant plus particulierement la formation en interprétation de
conférence, I'ESIT est la seule institution publigue en France qui offre non
seulement des cours a partir des langues de travail de I'Organisation des
Nations Unies (ONU) vers le francais (de l'anglais, de I'espagnol, de l'arabe,
du chinois et du russe vers le francais), mais assure également
I'enseignement vers les autres langues maternelles de ses étudiants (par
exemple, du russe, de l'espagnol, du francais, de l'arabe et du chinois vers
I'anglais; ou encore, de l'anglais et du frangais vers l'espagnol, le russe,
I'arabe et le chinois).

En effet, I'ESIT est une école internationale qui attire chaque année de
nombreux candidats venant de différents pays du monde (la Chine, la Russie,
les Etats-Unis, le Canada, les pays arabes, les pays de I'Amérique latine et
jusqu'a la Nouvelle Zélande). Pour assurer les cours dans une trentaine de
combinaisons linguistiques, I'Ecole peut compter sur les enseignants —
interpretes de conférence professionnels, domiciliés a Paris, mais assurant
leurs cours vers leur langue A respective. Parmi eux, la grande majorité sont
des anciens diplémés de I'ESIT.

Cette «nature» internationale de |'Ecole doit étre soulignée, car les
membres institutionnels du réseau MOU ONU, ne le savent pas toujours et
pense parfois que I'ESIT forme uniquement des interpretes francophones,
tandis que plus de 60% de nos étudiants en Master 1 et Master 2 sont des
étrangers avec une langue A autre que le francais. Il est a noter qu'en tout une
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douzaine de langues, dont celles de I'ONU, font partie des combinaisons
linguistiques pour lesquelles la formation en interprétation de conférence est
assurée chaque année (en 2014-2015 nous avons, par exemple des étudiants
en M1 et M2 avec le grec, l'italien, I'allemand, le portugais, le japonais et le
BCS, en plus des six langues de travail de 'ONU).

1) Beyond internships and traineeships, how to bridge the gap between
academia and employment in the context of the MOUs ?

L'ESIT peut, grace a ces enseignants-interprétes de conférence
travaillant régulierement pour 'ONU et ses agences spécialisées, a Paris,
mais aussi a Genéve, Vienne, Rome, Nairobi et New York, assurer le lien le
plus étroit avec ces organisations internationales, futurs employeurs de ses
diplobmés. Elle est aidée dans cette tache par tout un réseau d'anciens
diplomeés, devenus interprétes permanents et résidant dans les villes-sieges.

Une des pistes a explorer pour continuer a développer le réseau MOU
ONU serait de permettre a ces «intermédiaires privilégiés» de jouer un role
plus important, non seulement dans l'accueil et I'encadrement des étudiants
en stage en cabine muette ou des jeunes diplomés en stage longue durée
rémunéré ou non, mais de les laisser revenir plus souvent dans leur «alma
mater» pour participer aux examens de dipléme.

lls pourraient également assurer un ou deux cours spécialement
consacrés a la préparation aux concours de recrutement de 'ONU. Rien ne
peut remplacer le contact direct avec un ancien de I'Ecole, ayant réussi lui-
méme le test pour les free-lances et/ou le concours pour les interpretes
permanents. Cela permettrait d'assurer un réel rapprochement entre la
formation de futurs interprétes de conférence et les besoins tout aussi reels
des employeurs potentiels.

2) What vision do we have for the MOU network ?

3) How can we maximize the usefulness of the network for all parties ?

De maniere générale, I'ONU et ses agences spécialisées, pourraient
ouvrir davantage leurs concours de recrutement aux dipléomeés de toutes les
universités membres du réseau MOU, sans aucune restriction. En effet, il
semble un peu restrictif de limiter les candidats aux stages rémunérés ou aux
concours d'interprétes permanents, ayant le francais en langue A, aux seuls
diplémés des écoles d'interpretes des pays francophones, ou des candidats
avec l'anglais A aux seuls diplomés des écoles des pays anglophones, ou
encore les candidats avec le russe A aux seuls dipldbmés des écoles russes,
de méme pour l'espagnol, l'arabe et le chinois. Ce faisant, on risque de
privilégier le critere de nationalité sans tenir compte de la qualité de la
formation ou du potentiel réel des dipléomés d'autres écoles.

Il serait certainement tres utile de réfléchir a des possibilités d'échanges
d'étudiants, pour des périodes courtes, entre les écoles d'interpretes
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proposant la formation dans des combinaisons linguistiques identiques, en
prenant l'exemple du réseau EMCI (European Master of Conference
Interpreting). Ce réseau européen d'écoles d'interpretes organise chaque
année, pour les étudiants de M2 des écoles-membres, des stages d'une ou
deux semaines dans I'établissement de leur choix ayant les langues ou les
combinaisons linguistiques qui les intéressent. L'expérience acquise par ce
réseau montre que cela permet non seulement aux étudiants de renforcer les
liens avec leurs futurs collégues, mais également aux établissements de se
rapprocher et aux enseignants de mieux connaitre les méthodes
d'enseignement de chacun.

Toujours a l'instar de la coopération développée dans le réseau EMCI,
les agences spécialisées de I'ONU pourraient offrir davantage de séances
d'exercices «virtuels» grace a la visioconférence. Cela permettrait d'atteindre
un double objectif trés important aussi bien pour les employeurs que pour les
écoles d'interpretes.

Premiérement, cela permettrait d'organiser des cours exclusivement
consacrés a la thématique de telle ou telle agence spécialisée. Leurs
interpretes permanents pourraient proposer suffisamment a I'avance un sujet
de conférence technique aux étudiants d'une ou deux écoles, qui, a travers la
visioconférence feraient de l'interprétation a partir des textes originaux et
seraient écoutés, corrigés et conseillés par les interpréetes permanents ayant la
méme combinaison linguistique. L'utilité d'un tel exercice est indéniable pour
les écoles d'interpretes assurant la formation dans les combinaisons
linguistiques de I'ONU. De plus, cela permettrait aux étudiants de maitriser ce
nouvel outil, relevant de technologies de pointe, qui est appelé a étre de plus
en plus utilisé a I'avenir dans le circuit onusien.

Le deuxieme objectif qui serait ainsi atteint concerne I'ONU et ses
agences spécialisées, qui seraient en mesure de voir le niveau des étudiants,
d'en repérer peut-étre certains pour éventuellement leur proposer un stage en
cabine muette ou un stage réemunéré. Cela permettrait également de comparer
les résultats de la formation en interprétation de conférence des différentes
écoles pour, le cas échéant, mieux les conseiller ou les orienter vers la
thématique spécialisée.

Il s'agit, bien entendu, de quelques pistes a explorer, des exemples de
« bonne pratique » a mettre en ceuvre et a développer. Cependant, en y
mettant de la volonté et des moyens nécessaires, on pourrait arriver dans un
avenir proche a des résultats tangibles qui démontreraient a tous [l'utilité
certaine et le réle irremplacable joué par le réseau MOU ONU dans la
poursuite d'un objectif commun a tous ses membres : assurer la meilleure
releve possible en formant des interpréetes de conférence capables de
s'intégrer au plus vite dans le métier.

C'est cet objectif qui doit nous guider, nous les formateurs, et vous, les
futurs employeurs de nos diplébmés. En unissant nos forces nous arriverons a
créer une synergie qui permettra d'assurer une formation de qualité répondant
aux besoins réels des futurs employeurs.
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This paper was part of a project to design a translation curriculum at the
Languages Department, School of Continuing Education (SCE) of the American
University in Cairo. In 2012, the Languages Department decided to change its
translation curriculum because the old curriculum was based on a definition of
translation competence which focuses on translation production rather than
translation provision, i.e. it does not pay much attention to what different clients
may require of a translator. The new curriculum is based on a market-oriented
competence-based framework of translation training. It classifies the translation
competence into three types: General Competence, Translation Production
Competence, and Translation Provision Competence. The paper describes the
different stages of curriculum design including the idea stage, description of
competence components, the translation of competence into learning outcomes
and the needs assessment for the learning outcomes.
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Introduction

The aim of this paper is (1) to suggest a model of translation competence
that is market-oriented and (2) to describe a curriculum design based on that
model. This paper was part of a project to design a translation curriculum at
the Languages Department, School of Continuing Education (SCE) of the
American University in Cairo. The School of Continuing Education achieved
much success in the past years in teaching translation. The real challenge,
however, is not to maintain its reputation, but to continue to have a greater
impact and sustain the high quality of its offerings. Consequently, the School
of Continuing Education revisits its offerings from time to time to make sure
they are up-to-date and satisfactory to learners’ needs.

The Languages Department of the School of Continuing Education is the
department that offers translation programs. It is one of the main providers of
continuing-education courses in translation in Egypt and the region. The
average number of learners enrolling every term is 800 learners, with 100
instructors catering to the classes.

In 2012, the Languages Department decided to change its translation
curriculum because the old curriculum was based on a definition of translation
competence which focuses on translation production rather than translation
provision, i.e. it does not pay much attention to what different clients may
require of a translator. For example, the Memorandum of Understanding
signed between the United Nations and the American University in Cairo in
2010 with the purpose to prepare students for the competitive examinations in
translation and interpreting posed the question of the extent the translation

27



diplomas at the School of Continuing Education were oriented to the skills
required by the UN.

Furthermore, in the Post Program Evaluation Report for Year 2012
(March 2013), which is instruction evaluation by learners, it was reported that
“The least common impacted aspect for the learners was the improvement of
professional skills” (Post Program Evaluation Report, p. 5). Likewise, in a
meeting with learners who almost finished the diploma, they asked for more
market-oriented skills. These needs identification tools made it clear that it was
time for curriculum change.

1. Continuing Education

The Professional Translation Diploma is a non-degree non-credit-hour
diploma. It is offered as part of a continuing education program. In order to
define continuing education, it is better to compare it first with adult education.
According to Jarvis (1983/1995), adult education is different from other forms
of education due to the nature of its students. It is education of adults. The
term adult is difficult to define as it may refer to an age (after childhood), a
status (what people expect from a person) or a perception (how one perceives
him/herself). However, adult education can be defined for the purpose of this
study and on the basis of the characteristics of learners of translation at the
School of Continuing Education as a form of education that has the following
features:

(a) It is post-graduate education (one of the requirements to enroll at the
translation diploma is to have BA or BSc);

(b) The learners perceive themselves as adults who are responsible for
their own learning (learners frequently discuss their needs with the instructors
and with administration);

(c) It is mostly an extension to the learners’ university studies (the
majority of learners enrolled at the translation program at the School of
Continuing Education are already graduates of languages and translation at
other universities);

(d) It is mostly vocational (practical tips by the practitioner/instructor are
perceived as the most valued substance in the course); and

(e) Itis lifelong education (most learners come back, from time to time, for
short workshops and professional development sessions)

2. Continuing Education and Undergraduate Education in Egypt

It is mainly employability which attracts people to continuing education in
Egypt. In addition, continuing education in Egypt is seen as an extension of
subjects in undergraduate education. It is not surprising then that the majority
of learners of translation in continuing education are already graduates of
languages and translation at other universities. However, due to the gap
between their education and the skills required in the market, they join
continuing education as an extension of what they have already studied with
the hope to match what they learn and what is required in the market:
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The mismatch between the outputs of the education system and the
needs of the job market is one of the key reasons behind the persistently high
level of unemployment in Egypt, which is officially estimated at 12 per cent but
generally assumed to be significantly higher. Unemployment is particularly
high among the under-25s and among university graduates, who, according to
estimates from a regional NGO, Injaz Al Arab, typically take five years to find a
job (Loveluck, 2012).

This makes continuing education in Egypt take the form of remedial
education. It is remedial in the sense that (a) it compensates for any
shortcomings in the education of the learners, and (b) it acquaints them with
the skills required in the market.

Since continuing education in Egypt is remedial, it usually focuses on
practice since theory constitutes the major part of undergraduate education. In
undergraduate education, focus on theory solves problems of teaching to a
large audience as well as lack of equipment which is often required for
practice. The problem is that lecturing large audience makes it almost
impossible to make use of any advantage of lecturing except presenting an
overview of a topic. Assessment, in turn, as Hussein (2014) states, tends to
reward students on memorization rather than on critical thinking, evaluation
etc. The result is that, Hussein (2014) claims, employers complain that these
students’ knowledge, work ethics and skills are below average.

The above situation made continuing education focus on practice as an
attempt to redress the balance. For example, in the translation program, the
courses are essentially practical. In addition, it is a must that the instructors
are practitioners. Their major role is to provide learners with practical tips and
advice on how to improve their translations. So, the class constitutes mainly
feedback on assignments. The main methodology used is the flipped
classroom where all individual work is done at home, and evaluating the target
texts produced by the learners is done in the class. Asking the learners to
absorb the material necessary for the classroom tasks at their convenience
before coming to the class is essential since learners are conceived of as
responsible for their own learning. The precious time of the class, then, is
saved for more active learning through problem-solving, critical thinking,
collaborative learning etc. (Eric & Martin, 2013; Mangan, 2014; Tucker, 2012;
Uliman, 2014).

However, the attempt of continuing education to redress the balance with
state university education went too far. Thus, little attention had been paid to
(a) theoretical translation issues, and (b) all the skills required by the market
but occur outside the tight scope of translation production such as professional
relations with clients, speed, rate negotiation, CV writing etc.

In 2012, | invited the learners who were nearly finishing the diploma at
that time and asked them to describe the diploma in terms of what they liked
and what they did not like. They expressed satisfaction in terms of the quality
of translation they came to produce, but they said that the courses did not help
them to understand the market of translation. For example, among the issues
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raised are rate negotiation, translator collaboration, on-line assignments etc.
Some also expressed a concern about recent updates in translation theories
and issues. The Post Program Evaluation Report for Year 2012(March, 2013)
contained also similar concerns. That made it necessary to look for a new
curriculum framework and design.

3. Methodology for Curriculum Design

In order to involve as many stakeholders as possible and obtain their
input regarding the future of translation teaching at SCE, several data
collection sessions have been conducted.

3.1. Brainstorming  Sessions  with  Faculty, Learners and
Administrators

In order to set a strategy for the future of translation teaching at SCE,
three separate meetings were organized with faculty, learners and
administrators to discuss the following questions:

A) What kind of translator do we need to graduate?

B) What competences should the program contain?

That idea stage was important because it indicated the strengths and the
weaknesses of the program. The following statements summarize the results
of the sessions:

1. The program was very strong in training learners on producing high
guality translations.

2. The program adopted apprenticeship as a form for teaching
translation, which allowed the learners to learn what techniques and problem-
solving strategies professional translators use when translating.

3. The program also used individualized teaching where every learner
received feedback on his/her performance rather than providing collective
feedback on common errors.

4. The program helped the learners to improve translation as a mental
activity, but it did not tackle any features of the physical process of translation.
Thus, the main weakness of the program is that it does not include any
market-oriented skills.

3.2. Interviews with Professional Translators

One interview was conducted with a UN reviser. He explained that the
main difference between a trainee translator and a professional translator is
prioritizing the work particularly when asked to produce a translation within a
tight deadline. Elaborating on prioritizing, he referred the type of resources the
translator had to resort to; it would be time consuming, he claimed, to read a
bulky parallel text when the translation time was already limited. In addition, he
stressed team work, communication, planning and organizing, commitment to
continuous learning, and technological awareness. Furthermore, he explained
that it is important for the translator to edit and revise the work before
submitting it to the editor/reviser. He stated that the more one is experienced
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and professional, the more the processes of editing and revising take place
during translation.

3.3. Focus Group of Selected Faculty

A focus group of selected faculty was assigned the task of defining a
framework for the new program. The focus group was composed of
professional translators working as part-time instructors at the Languages
Department, contractual translators by the UN, and IMF, and university
professors. It also included translators at national institutions such as Tax
Authority, the National Bank etc. All the members are senior staff at the
institution where they work. The focus group suggested a market-oriented
competence-based framework.

4. Curriculum Framework

4.1. Translation Competence

Translation competence can be generally defined as “the underlying
system of knowledge, abilities and attitudes required to be able to translate”
(PACTE Group, 2005, Translation Competence, para. 2). Schaffner (2000)
relates the translation competence to the performance of a particular
translation assignment. She defines translation competence as “a complex
notion which involves an awareness of and conscious reflection on all the
relevant factors for the production of a target text (TT) that appropriately fulfils
its specified function for its target addresses” (p. 146). EMT (2009) does not
only relate the translation competence to an assignment; they relate it as well
to how a whole institution perceives translation. They define translation
competence as “the combination of aptitudes, knowledge, behavior, and know-
how necessary to carry out a given task under given conditions. This
combination is recognized and legitimized by a responsible authority
(institution, expert)” (p. 3).

4.2. Models of Translation Competence

4.2.1. Psycholinguistic Models of Translation Competence

For Bell (1991), Translation competence consists of four components:

1. Grammatical competence (knowledge of the rules of the code).

2. Sociolinguistic competence (knowledge of language in context).

3. Discourse competence (knowledge of the interaction of form and
meaning in different genres)

4. Strategic competence (the mastery of communication strategies)

5. Rydning (2002) believes that translation is a complex problem-solving
activity that becomes possible due to the following components:

6. Declarative knowledge, i.e. knowing that,

7. Linguistic knowledge,

8. Cultural knowledge,

9. Procedural knowledge, i.e. knowing how,

10. Translation strategies,
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11. Translation norms, and

12. Cognitive knowledge.

4.2.2. Functionalist Models of Translation Competence

For Schaffner (2000), the translation competence consists of the following
components:

Linguistic competence,
Cultural competence,
Textual competence,
Subject specific competence,
Search competence, and

. Transfer competence.

The major difference between this model and the two above (Bell, 1991 &
Rydning, 2002) is the transfer competence. Transfer competence refers to the
ability to produce a target text which satisfies the specifications of a translation
assignment. This is different from the strategic competence in Bell’'s (1991)
model as the strategic competence facilitates communication without having to
do with changes in the target text to satisfy a certain brief.

PACTE (2003, 2005) developed a model of translation competence on
the basis of empirical evidence. Translation competence as described in that
model consists of the following sub-competences:

1. Bilingual sub-competence (command of two languages)

2. Extra-linguistic sub-competence (bicultural knowledge, encyclopedic
knowledge, and knowledge of specific subject matter)

3. Knowledge about translation sub-competence (knowledge about
translation and translation profession)

4. Instrumental sub-competence (research skills on hard and soft
resources)

5. Strategic sub-competence (translation problem-solving competence)

6. Psycho-physiological components (cognitive such as memory,
attention etc., attitudinal such as perseverance, curiosity etc., and abilities
such as creativity).

4.2.3. Market-Oriented Models of Translation Competence

This section includes one model (EMT, 2009). This model has been
developed with the purpose of implementing a European reference framework
for a Master’s in translation. The model relates theoretical models to the
requirements of the professional market. Translation competence as described
in that model consists of the following types of competence:

Translation service provision competence;
Language competence;

Intercultural competence;

Information mining competence,;
Thematic competence; and

. Technological competence.

The major difference between this model and the above models is the
translation service provision competence. The translation service provision
competence includes awareness of the social role of the translator, knowing
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how to follow market requirements, knowing how to organize approaches to
clients, knowing how to negotiate with clients, knowing how to clarify the
purpose of the translation, knowing how to manage time, knowing the
standards applicable to the provision of a translation service, and knowing how
to comply with professional ethics.

5. Market-Oriented Competence-Based Framework for T  ranslation
Training

The new curriculum is based on a market-oriented competence-based
framework of translation training. It classifies the translation competence into
three types:

Translation Competence

1 |
1 1 1
General 'Igranslat_lon Translation Provision
roduction C i
Competence Competence ompetence

5.1. General Competence

» Linguistic competence

* Intercultural competence

» Ability to use hard and soft copy resources

» General background knowledge

» Specialist knowledge of the subject matter of the source text

5.2. Translation Production Competence

» Ability to perform language transfer

» Ability to deal with different texts

 Knowledge and awareness of the various translation issues and
theories

» Ability to produce a target text that serves a particular purpose
(structure, terminology, register etc.)

5.3. Translation Provision Competence

* Ability to maintain both quality and productivity

» Ability to establish and maintain professional relations with people of
diverse backgrounds

» Ability to work collaboratively

* Being aware of the quality control mechanisms in the market

* Awareness of translators’ ethical obligations and ability to conform to
them
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6. Benchmarking the Competences

As there is no standard or agreement on the definition of translation
competence, the descriptions of translation competence in international
institutions such as the UN and American Association for Translators are used
for the purpose of benchmarking.

6.1. Competencies required of United Nations transl  ators:

The translation competence as described on the UN website is as follows:

» Excellent writing skills in their main language, high standard of
accuracy and faithfulness to the spirit, style and nuances of the original text, as
well as good grasp of a variety of subject matters.

» The ability to meet tight deadlines and maintain required productivity
without sacrificing quality.

» The ability to use a variety of open and in-house reference sources
relevant to the text at hand.

» The ability to establish and maintain effective working relations with
people of different national, linguistic and cultural backgrounds with sensitivity
and respect for diversity.

» The ability to work collaboratively with colleagues and to
demonstrate a willingness to learn from others.

» May be promoted to become revisers and later senior revisers. In
addition to translating the most difficult and sensitive texts, revisers check and
correct drafts prepared by junior colleagues and provide feedback to them for
training purposes.

6.2. Competences for the American Association of Tr  anslators (ATA)

The translation competence as described on ATA website is as follows:

» Translation methods knowledge; Translation standards knowledge;

» Technical writing skills;

» Editing and proofreading skills;

» Ability to read a source language and write in a target language of a
language pair;

» Ability to recognize and verify correspondence for a language pair;

» Ability to perform language transfer;

» Ability to follow specifications: audience, purpose and terminology;

» Translators ethical obligations; and

» Team player, collegial, collaborative.

As it is clear from the above two lists, the competence components as
described in the proposed market-oriented framework are required by
international institutions like the UN and the ATA.

7. Translating Competences into Learning Outcomes

Due to space limitations, the following sections are devoted to the
conversion of only one set of competences, namely the translation provision
competence, into learning outcomes. The following table (Table 1 below)
includes the competences and their corresponding learning outcomes:
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Table 1

Translating Competence into Learning Outcomes

quality and productivity
* Ability to establish and
maintain professional
relations with people of
diverse backgrounds
* Ability to work
collaboratively

Competence .
& Knowledge Sets Strategy Learning Outcome
* Ability to maintain both Engage with Perform translation tasks within tight

the translation
environment

deadlines

Communicate effectively with clients
Negotiate with clients

Write professional CVs and emails
Work in group projects

Perform tasks as team member

* Being aware of the quality
control mechanisms in the
market

Revise and
edit peer and
own work

Apply techniques for revising and
editing translation

Revise own and peer work.

Edit own and peer work

Analyze different translation
assessment rubrics

Evaluate different translation
assessment rubrics

Create a short check list for
evaluating a translation

Apply rubrics to evaluate own and
peer translations

Write a short evaluation report on
own and peer translations

* Awareness of translators’
ethical obligations and
ability to conform to them

Read various
translators’
code of ethics

Analyze different codes of ethics
evaluate translation codes of ethics

8. Needs Assessment

Questionnaires and interviews were both used to evaluate the needs of

the learners for the above learning outcomes.

8.1. Questionnaires

The questionnaires targeted learners enrolled at the translation courses in
the School of Continuing Education as well as state university graduates and
undergraduates who were not enrolled at the School of Continuing Education.
The following table includes details of the participants:

Table 2
Participants
Participants NO.' of %
participants

Learners enrolled at the School of Continuing Education (SCE) 40 55.6
Undergraduates NOT enrolled at SCE 19 26.4
Graduates NOT enrolled at SCE 13 18.1

TOTAL 72 100
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The questionnaire (see Appendix A) includes ten statements based on
the above learning outcomes. The participants were asked to respond to the
statements with one of five statuses: strongly agree, agree, not sure, disagree,
and strongly disagree. The following table includes the learning outcomes and
the corresponding questions:

Table 3

Learning Outcomes
and Corresponding Questionnaire Statements

Learning Outcomes Questionnaire Statements

* Analyze different codes of ethics 1. Commitment to deadlines does not have

+ evaluate translation codes of ethics to do with my image as a good translator.

2. Setting a reasonable rate for translation is
professional.

3. Awareness of translation ethics such as
caring about accuracy is part of
professionalism.

» Perform translation tasks within tight 1. A good translator is a good team member
deadlines and an effective communicator with

» Communicate effectively with clients others.

« Negotiate with clients 2. The more professional, the more | will

« Write professional CVs and emails have contact with other translators,

« Work in group projects revisers, editors etc.

« Perform tasks as team member 3. The way a translator writes and presents

his/her C.V. reflects his/her
professionalism.
« Apply techniques for revising and editing | 1. Editing as a skill is not important for a

translation professional translator.
e Revise own and peer work. 2. Learning about how to revise and
« Edit own and peer work evaluate my own translation makes me
« Analyze different translation assessment professional. _ _
rubrics 3. As long as my work will be revised and
« Evaluate different translation edited by others, | do not have to revise
assessment rubrics and edit it before submission.
- Create a short check list for evaluating a | 4- If  understand how a translation is

translation evaluated, | will be able to produce a

* Apply rubrics to evaluate own and peer better translation

translations
» Write a short evaluation report on own
and peer translations

Table 4 below includes a summary of the responses in percentage. Agree
and Strongly Agree are presented in one column (Column 3) to facilitate
comparison with Disagree and Strongly Disagree, which are presented
together as well (Column 5). The table indicates that around one third of the
participants (69.5 %) believe that commitment to deadlines contributes
positively to the image of a good translator. In addition, the majority agree that
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abiding by the code of ethics (94.2 %) including setting a reasonable rate for a
translation assignment (80.5 %) is part of professionalism.

Table 4
Code of Ethics and Professionalism
Strongly Not strongly
# Statement Agree sure Disagree
& Agree & Disagree

1 Cpmmltment to deadlines does not have to do 2504 5 5% 69 5%
with my image as a good translator.

Awareness of translation ethics such as caring

: . . 94.2% 2.8% 2.8%
about accuracy is part of professionalism.

Setting a reasonable rate for translation is

professional 80.5% 8.3% 11.1%

Table 5 below focuses on revising and editing the translation before
submission. The majority disagree that editing as a skill is not important for a
professional translator (97.2 %) or that as far as a translation will be revised
and edited by a supervisor, the translator does not have to revise or edit it
(86.1 %). Furthermore, the majority agree that learning how to evaluate one’s
translation (91.7 %) and learning how to revise and edit one’s translation (94.4
%) contribute positively to professionalism.

Table 5
Revising and Editing
Strongly Not Strongly
# Statement Agree sure Disagree
& Agree & Disagree
1 Editing as a skill is not important for a 0 2 8% 97.2%

professional translator.

As long as my work will be revised and edited
2 | by others, | do not have to revise and edit it 5.5% 8.3% 86.1%
before submission.

If | understand how a translation is evaluated,

0, 0, 0,
| will be able to produce a better translation 9L.7% 5.5% 28%

Learning about how to revise and edit my

) . 94.4% 2.8% 2.8%
own translation makes me professional.

Table 6 deals with communication and professional relations in the
market. Over half of the participants (61.1%) agree that a good translator is a
good communicator with others and that the more professional the translator
becomes, the more contacts s/he will have with other translators, revisers and
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editors (88.8%). Over two thirds (88.5%) also agree that C.V. writing and
presentation reflects how professional a translator is.

Table 6
Professional Relations in the Market
Strongly Not Strongly
# Statement Agree sure Disagree
& Agree & Disagree

1 A good translator is a good team member and an

0, 0, 0,
effective communicator with others. 61.1% 16.7% 22.2%

> The more professional, the more | will have

0, 0, 0,
contact with other translators, revisers, editors etc. 88.8% 5.5% 5.5%

The way a translator writes and presents his/her

0, 0, 0,
C.V. reflects his/her professionalism. 80.5% 11.1% 8.3%

The questionnaire includes space for comments and/or an open-ended
guestion on the differences between a junior and a more professional
translator. The recurrent comments and/or answers contain the following:

— Terminology

- Rate

— Continuous learning

— Techniques

— International clients

After data analysis of the questionnaires, the responses to two
statements attracted my attention, and | have to conduct interviews to verify
the responses. The following table includes the statements and the responses:

Table 7
Post Interviews to Explain Data for Two Statements
Strongly Not Strongly
# Statement Agree sure Disagree
& Agree & Disagree
1 A good transl.ator isa goqd team .member 61.1% 16.7% 22 204
and an effective communicator with others.
> Commltmer)t to deadlines does not have to 2504 5 50 69.5%
do with my image as a good translator.

The relatively high percentage of NOT-SURE (16.7%) and DISAGREE
(22.2%) to the statement that a translator needs to be a good communicator
with others requires, in my view, explanation. In an interview with five people
who contributed to the above percentage, two participants stated that a
translator needs to be a good communicator and a team player only if s/he is a
project manager. On asking them when a translator can be a project manager,
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they said when s/he is experienced and senior. This means that they believe
that a senior experienced translator should be able to communicate well with
others and perform tasks within a team. Thus, | think the problem is how the
statement has been structured rather than what they believe.

Concerning the second statement, the learners related the statement to
course assignments. They believed that being late in completing assignments
had nothing to do with the quality of the work. | took the question to some
professional translators who are also instructors at SCE. One of them believed
that commitment to deadlines has nothing to do with his image as a good
translator as far as he asks for extension early enough before the deadline. He
mentioned that in one of the projects that should have been finished within one
year, he asked for 6 months extension. To his surprise, the client said that the
project was never finished within one year in the other languages it was
translated to. This further information was interesting although it did not affect
the results of the questionnaires.

8.2. Interviews

The interviews were semi-structured with two main questions:

1. What do you think are the differences between a trainee translator and
a professional translator?

2. What do you think a trainee translator needs to do to build a reputation
in the market of translation?

Ten people participated in the interviews. They were learners enrolled at
the translation program at the School of Continuing Education; one of them
was a UN intern who graduated at the School of Continuing Education. The
answers of the two questions can be summarized in the following key words
from my notes:

— Confidentiality

— Language command

— Terminology

— Culture

— Networking

— Trust

— Quality

- Rate

— Translation techniques

— Certificates

— Expert in subject matter

— Reviser

As it is clear from the above list of key words, the learning outcomes
described above are found necessary for the learners. Words like
confidentiality, networking, trust, quality, rate, and reviser are all related to the
above learning outcomes.

The answers of the UN intern was of particular interest to me as she had
the internship during her study at the School of Continuing Education, and so
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she knew what she had to learn to make a good fit into the UN team. She
stressed three things in her conversation with me. The first is collaboration as
she said she had sometimes to translate a text that started from the middle
and so she needed to contact her colleagues who translated the part of the
text preceding hers. Secondly, networking for her was very helpful and made
things easier. Thirdly, she said she was keen on revising and editing her work
before submission. On asking her whether it would have been helpful to work
on these skills before starting her internship, she stressed that these skills
contributed positively to the quality of her translation; and the more they would
be developed, the more the quality of her work would improve.

On the basis of the above needs assessment, two courses were designed
to cover the above learning outcomes: (a) Advanced Translation Problem-
Solving Strategies, and (b) Project. Advanced Translation Problem-Solving
Strategies targets translation revision and editing, using translation
assessment rubrics, and evaluating (own and peer) translations. The Project
focuses on group work, collaboration, networking, communication, translation
revision and evaluation.

Concluding Remarks

= A translation curriculum should be conceived of as a bridge between
theory and practice, which should not be taught at the expense of the other.
The teaching method should motivate critical thinking, evaluation and
creativity. In addition, learners should have samples of translations that
represent the different theories and should themselves translate texts using
different approaches.

* Internship is an important experience for students of translation. In
addition to many other advantages, it makes it clear for the students what skills
they may still need to fit in the market of translation.

= Balance between the mental process and the physical process of
translation, in both research and teaching, should be maintained. Concepts
like collaboration, networking, creativity etc. need to be integrated in the
translation curriculum and research. For example, a translator can put on the
hat of a creative marketeer in translating an advertisement for the institution
s/he works at

Bibliography

1. Bell, R. T. (1991). Translation and translating: Theory and practice. London:
Longman.

2. EMT expert group (2009). Competences for professional translators, experts in
multilingual and multimedia communication. Retrieved March 2012, from http://
ec.europa.eu/dgs/translation/programmes/emt/ key_documents/emt_competences_
translators_en.pdf

3. Eric, B. and Matrtin, H. (2014).A flipped classroom in action. Science Teacher, 80(2),
p 8.

4. Hussein, H. (2014). Can Egypt afford quality education? AlAhram Weekly. Issue
N0.1193, 17 April, 2014. Retrieved April, 18 2014 from http://weekly.ahram.org.eg/
News/5973/32/Can-Egypt-afford-quality-education-.aspx

40



10.

11.

12.

13.

14.

Jarvis, P. (1983/1995). Adult and continuing education: Theory and practice.
London: Routledge.

. Loveluck, L. (2012). Education in Egypt: Key Challenges. Retrieved March 16, 2015

from http://www.chathamhouse.org/sites/files/chathamhouse/public/ Research/Middle
%20East/0312egyptedu_background.pdf.

Mangan, K. (2013). Inside the flipped classroom. Chronicle of Higher Education,
60(5). B18-B21

. PACTE. (2003). Building a translation competence model. In Alves, F. (Ed.).

Triangulating Translation: Perspectives in Process-Oriented Research. Amsterdam:
John Benjamins.

. PACTE. (2005). Investigating Translation Competence: Conceptual and

Methological Issues. Meta, 50(2), Retrieved Oct. 1-9, 2014, from http://www.
erudit.org/revue/meta/2005/v50/n2/0110ar.html

Rydning, A. F. (2002). Brief introduction to the methodology of translog. Retrieved
Oct. 25, 2014, from http://www.hf.no/kri/expertise/workshops/oslo/introduction.pdf
School of Continuing Education (2012). Post Program Evaluation Report. Cairo,
Egypt.

Schaffner, C. & Adab, B. (2000). Developing translation competence: Introduction.
In C. Schéffner & B. Adab (Eds.), Developing translation competence. Benjamins
translation library, vol. 38. Amsterdam: John Benjamins, pp. vii-xvi.

Tucker, B. (2012). The flipped classroom: online instruction at home frees class time
for learning. Education Next 12(1).Opposing Viewpoints in Context. Retrieved Dec.
29, 2014, from http:/fic.galegroup.com/ic/ovic/ViewpointsDetailsPage/Viewpoints
DetailsWindow?failOverType=&query=&prodid=0VIC&windowstate=normal&conten
tModules=&display-query=&mode=view&displayGroupName=Viewpoints&dvi
SelectedPage=&limiter=&currPage=&disableHighlighting=true&displayGroups=&sor
tBy=&zid=&search_within_results=&p=0VIC&action=e&catld=&activityType=&scanl
d=&documentld=GALE%7CEJ3010836205&source=Bookmark&u=asuniv&jsid=84a
ebac2454ab1747d7f36d145b634fe

Ullman, E. (2013). Tips to help flip your classroom: Teachers offer their strategies
for making the most out of the flipped classroom model. ASCD Education Update 55
(2), 1-5.

Websites
http://www.unlanguage.org/Careers/Translators/Competency/default.aspx
http://www.atanet.org/

Acknowledgement
| would like to thank all the instructors and learners who contributed to
this research. Special thanks are due to Mr. Ahmed Soliha, UN reviser, Vienna

Office

for allowing me the chance to discuss with him the translator’s

competence as seen by a UN reviser.

APPENDIX A

Questionnaire

This questionnaire is carried out as part of needs assessments performed
with the purpose of designing translation diplomas at the School of Continuing
Education of the American University in Cairo.
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Please indicate your opinion by putting a tick in the column that reflects
your opinion. The second column includes a statement followed by five
columns that forms a scale from strongly agree to strongly disagree .

Statement

Strongly
Agree

Not
Sure

Disagree

Strongly
Disagree

Commitment to deadlines does
not have to do with my image
as a good translator.

A good translator is a good
team member and an effective
communicator with others.

Setting a reasonable rate for
translation is professional.

Editing as a skill is not
important for a professional
translator.

Learning about how to revise
and edit my own translation
makes me professional.

As long as my work will be
revised and edited by others, |
do not have to revise and edit
it before submission.

Awareness of translation ethics
such as caring about accuracy
is part of professionalism.

The more professional, the
more | will have contact with
other translators, revisers,
editors etc.

If | understand how a
translation is evaluated, | will
be able to produce a better
translation

10

The way a translator writes
and presents his/her C.V.
reflects his/her
professionalism.

Comments and/or what makes a translator more professional?
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) Fayza El Qasem
Ecole Supérieure d’Interpretes et de Traducteurs
Université de Paris 3, Sorbonne Nouvelle

WRITING SKILLS
AND EDITORIAL REVISION

A course proposed by the School of Paris, ESIT, since 2013 in all the nine
native languages of the students. Teachers conceive translation as a creative
writing activity for writing and translation inevitably cross paths. The aim for
students is not only to master their dominant language but to develop
professional writing skills through varied exercises based on grammar and style,
enrichment of vocabulary, understanding language registers as a means to more
effective communication.

We would like to insist on the link made between translation competency
and writing competency, not only by researchers (e.g., Delisle 2005: 36-37), but
also by the profession.

The texts that a translator will be asked to translate will most often contain
a high level of writing in the original language, and that high level of writing must
be passed on into the translation.

As far as editorial revision is concerned, our aim is to make each translation
perfect in itself. The corrections made in the text should result in a coherent text
submittable to the publisher.

Text revision in the classroom is similar to revision for editorial purposes
and offers a clue to the quality assessment of translations.

Le cours de compétences rédactionnelles et révision a été mis en place a
'ESIT en 2013.

Il répondait d’'une part a une sollicitation formulée par les responsables de
I’Organisation des Nations Unies (ONU) lors de la premiere réunion du MoU a
I'Université de Salamanque. Selon eux, les candidats se présentant aux
concours accusaient des faiblesses dans leur langue maternelle, quelle que
soit celle-ci : francais, anglais, arabe, russe, chinois, espagnol. Il serait utile
selon eux que les Ecoles et Instituts de traduction songent a introduire un
cours qui ne releverait pas du perfectionnement linguistique a proprement
parler mais aiderait I'étudiant a reformuler de maniere idiomatique, a varier
son expression et lui ferait prendre conscience de la qualité d'une langue de
traduction. Cette demande était justifiée puisque la traduction générale du
concours était la plus déterminante et qu’elle était surtout éliminatoire.

L’ESIT n’étant pas une Ecole de langues, elle sélectionne ses candidats
a partir du niveau licence et de prérequis qui sont la maitrise des langues de
travail.

C’est la section Traduction de I'Ecole qui a choisi de mettre en place ce
cours pour chacune des langues A : francais/anglais/arabe/allemand/chinois//
espagnol/russe/portugais/japonais.

Nous partageons avec Jean Delisle (2003) I'idée que « La traduction est
un art de réexpression fondé sur les techniques de rédaction ». En effet, cette
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réexpression ou reformulation linguistique et rédactionnelle, donne ou non vie
au sens appréhendé et c’est essentiellement d’elle que dépendra le succes de
la démarche de traduction. D’ou I'importance de ce cours qui a nécessité une
réflexion pédagogique de la part des enseignants. Il était important que ce soit
un traducteur qui le dispense et non un professeur de langue puisque le cours
avait un lien étroit avec la reformulation qui entraine parfois des fautes de
sens, non plus dues a la compréhension ni a I'élucidation du sens mais bien a
sa reformulation qui est loin d’étre aussi spontanée selon Georges Bastin.

Comme son intitulé I'indique, le cours a un double objectif : Pallier aux
insuffisances en matiére de rédaction et initier a la révision des textes traduits.
En fonction de ce double objectif, le cours a été divisé en deux parties, la
premiere consacrée a la rédaction, la deuxiéme a la révision, notamment
bilingue.

Si l'on regarde I'approche méthodologique de chaque cours, on
remarquera des points communs et des particularités propres a chacune des
langues. Un autre critére a été retenu, celui du public.

Concernant le volet rédaction, plusieurs exercices ont été envisagés pour
amener les étudiants a réfléchir, entre autres, sur les choix lexicaux et le
niveau de langue approprié :

Rédaction dans les langues A, a partir d'une interview rédigée en anglais,
d’'un article intitulé « portrait ». Les étudiants ont été invités a rédiger leur
article dans deux registres de langue différents (un groupe d’étudiants devait
rédiger dans un registre soutenu et sobre et 'autre groupe dans un registre
léger et humoristique), en veillant a ce que le fond reste fidéle au texte source
(en l'occurrence l'interview en anglais). Le premier objectif était d'obliger les
étudiants a vraiment dégager le sens du texte et a le restituer en
s’affranchissant totalement de la forme du texte source (puisqu’il y a passage
d'une interview a un portrait). Le deuxieme objectif était de les inciter a
changer de registre de langue sans pour autant modifier le fond du texte et a
prendre conscience des procédés utilisés pour y parvenir.

» Selon les langues (arabe/espagnol/portugais), les enseignants ont mis
I'accent sur I'ordre logique des mots dans la phrase. Les regles syntaxiques
propres a chacune de ces langues ont été abordées a partir d’exemples
puisés dans les textes (la voix passive, l'organisation interne de la phrase, la
place des compléments par rapport au noyau de la phrase ...) ;

» Présentation de textes administratifs/juridiques dans chacune des
langues pour étudier les régles de présentation et les conventions
linguistiques. L’attention est focalisée ici sur la terminologie et la phraséologie.
Par la suite, la traduction du méme type de textes s’avéere plus aisée.

Sur un plan plus global, les problemes de cohésion, de cohérence et de
concision ont été étudiés selon une approche comparative entre les deux
langues en question, I'objectif recherché étant de sensibiliser les étudiants aux
différences entre les deux langues et aux moyens variés dont elles disposent
de maniere a guider leurs choix.
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Pour la partie révision, le premier cours a été consacré a la définition des
critéres a retenir pour évaluer la qualité de la révision et des critéeres de qualité
d'une révision : identifier les éléments a réviser, méthode a adopter, ordre a
suivre, choix a faire et objectifs a atteindre : fautes de logique (par exemple les
non-sens, les contradictions, la non-concordance des temps, les relations
logiques erronées, le charabia) et les erreurs factuelles, conceptuelles et
mathématiques tres graves pour la communication.

Révision, a partir de ces critéres, de la traduction d'un communiqué de
presse publiée sur le site Internet de Human Rights Watch (distribution du
texte cible ; repérage et qualification des « erreurs » ; distribution du texte
source et confrontation des deux textes ; propositions de modifications).

e Révision d'un document de type marketing (présentation d'une
entreprise). L'objectif était d'aborder un autre type de texte, faisant appel a un
registre de langue trés différent.

* Révision d’'une traduction d’'un extrait de texte de 'OCDE. La révision
a ete effectuée en fonction de deux scénarios : révision dans le méme registre
de langue que la traduction originale (hypothése : le document traduit est
destiné a I'OCDE) et révision avec changement de registre (hypothése : le
document traduit est destiné a étre publié dans la presse). La aussi, I'objectif
était de permettre aux étudiants de prendre conscience des différences de
registre et des caractéristiques de différents registres.

Discussion sur les textes réécrits a partir d’'un support traduit : vérification
de la cohérence et de la cohésion.

Choix de textes mal traduits et redressement des erreurs de logique, de
sens, de cohésion. A chaque fois, le texte original est fourni. La discussion
porte sur la lisibilité de la traduction.

Conclusion

Il faut reconnaitre que ce cours a été plébiscité par les étudiants,
conscients des lacunes qu’ils pouvaient avoir au niveau de la reformulation et
désireux qu’on les guide pour acquérir tres vite une expression idiomatique
adaptée au type de texte.

Les enseignants, réticents au début, ont tres vite compris l'intérét qu’ils
pouvaient en tirer pour leur cours de traduction. Les réunions pédagogiques
élargies aux différentes langues permettent d’échanger et de s’inspirer de tel
ou tel type d’exercice choisi par un collegue. L'intérét, en fin de compte, étant
de s’adapter au public et a ses lacunes méme si nous retrouvons parfois des
guestions communes traitées par I'ensemble des intervenants.

Par ailleurs, I'invitation d’intervenants de 'ONU et la présence, parmi les
enseignants de I'ESIT, de traducteurs exercant a 'UNESCO ou a I'OCDE,
nous permettent d’enrichir le cours quant aux regles de rédaction appliquées
dans ces organismes.
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Noel Muylle
European Commission

L’'ENRACINEMENT DU MULTILINGUISME :
L'IDENTITE D'UN PEUPLE — BACKYARD
OF INTERPRETING AND TRANSLATION (TRAINING)

On peut dominer le monde économiquement et
politiquement, culturellement c’est une autre affaire.

Regis Turrini (2005)

Sans verser le moins du monde dans la psychanalyse, personne
ne doute plus désormais que les mots soient tout sauf innocents.
Ne serait-ce que parce que leur histoire c'est aussi la notre.
Parce qu’ils témoignent de la fagcon dont une communauté
humaine s’est béatie au cours des siécles des rapports et des
coups de force du pouvoir religieux ou laic mais aussi de
I’évolution des locuteurs, autrement dit de nos ancétres.

(Historia 2005)

Multilingualism is linked to multiculturalism. It is even the logic
consequence and support of it, the corner stone of differences in being,
behaving, reasoning, expressing thoughts and feelings, in eating and clothing all
elements of cultural patterns of mankind and society.

Multilingualism and multiculturalism is the "backyard" where upon
communication professions like | and T should focus and build upon first and
foremost not on words and semantics, terminology and databanks coming
second.

Multilingualism exist with over 6000 tongues at large in the world, 2500 in
Africa alone, all different but equal in value since charged with history, rituals and
identity.

Learning, teaching, coaching and mentoring these professions should start
from these premisses: looking for solutions "behind the words", the meaning, the
message, sens and sensitivity, the cultural patterns shaping the Cognitive.

Multilingualism does not engender automatically PLURILINGUAL men with
a few exceptions often the product of family, ethnic and social environment and
connections.

So, to engage in "learning” | and T professions presuppose broad
horizontal knowledge continued updated curiosity, a clear mind with its clear
writing and speaking compound: a polished mother tongue.

The teaching, coaching and mentoring academic world should anchor
this "backyard”, setting the frame and mindset for those involved in quality
training of | and T rather than starting the learning curve with terminology and
wording.

J'ai trouvé cette phrase en guise d’introduction d’un dossier sur 'histoire
de la langue francaise, préparé et publié par Historia , en juillet 2005. Elle est
valable pour toutes les langues dans le monde et me parait caractériser
précisément I'enracinement de son multilinguisme et, faut-il dire, le possible
plurilinguisme de ses citoyens.
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Nous nous accordons tous a reconnaitre que la richesse du
multilinguisme est dans sa diversité culturelle, dans sa variété linguistique et
gue ces langues et cultures sont porteuses de valeurs fortes partagées.

N’est-il dés lors pas étonnant de constater que, dans le Traité de Rome
(25 mars 1957), il 'y a pas un mot sur la culture par crainte sans doute de
voir la Communauté économique d’alors s’immiscer da ns l'esprit des
nations, dans I'ame des peuples (Régis Turrini 2005).

Les peres fondateurs de la Communauté économigue européenne,
avaient-ils, en effet, peur d'amarrer a cette pacification voulue, a ce
rassemblement des peuples d’Europe sur un grand projet, cette diversité
culturelle et linguistique séculaire, source de nationalisme exacerbé du passé
et qu’'ils voulaient combattre.

La réponse ne peut étre que non, évidemment. N’attribue-t-on pas
volontiers a Jean Monnet, un des peéres fondateurs, ... si c'était a refaire, je
commencerais par la culture.

Ainsi, comme dans la Charte des Nations Unies, le premier réglement
voté au Conseil des ministres de 1958 (Traité, Article 217) porte précisément
sur le statut des langues, langues officielles et de travail dans les
Organisations et les Institutions, donc sur la diversité linguistique et culturelle a
préserver facteurs de progrés et de paix entre les peuples. Cette égalité de
traitement des langues, fixée a I'unanimité lors de la création de la CEE, a été
maintenue et reconduite dans les textes a chaque élargissement amenant de
nouvelles langues celui des Nations Unies maintenu tel quel jusqu’a ce jour.

Dans ce qui suit, j'essaierai de développer, trop brievement sans doute,
car le sujet est vaste, deux aspects du multilinguisme :

1. lalangue, un patrimoine culturel qui unit ;

2. le »colt« du non multilinguisme.

Le premier theme se rapportant a I'histoire de la langue enracinée dans la
culture, l'autre se rapportant a la « modemité », la langue comme instrument
de communication par excellence dans un monde globalisé.

La langue, un socle culturel qui unit

Les chiffres nous sont suffisamment connus : 6 000 langues parlées dans
le monde, prés de 6 600 avec des langues régionales, locales, minoritaires qui
se développent ou disparaissent, 2 000 et plus en Afrigue selon ACALAN, 6
langues officielles aux Nations Unies, 23 langues oficielles et de travail dans
'Union européenne actuelle constituent le patrimoine linguistique qui
caractérise 'UNION dans la diversite.

C’est ici que la définition du multilinguisme en Europe prend toute sa
place, toute sa mesure, toute sa signification : cette coexistence de plusieurs
communautés linguistiques dans une zone géographique donnée, cette
capacité naturelle d'utiliser et d’apprendre plusieurs langues facilitée par la
proximité des autres.

C’est ici aussi que les Articles 21 et 22 de la Charte des droits
fondamentaux de I'Union européenne dispose que cette derniere respecte la
diversité culturelle, religieuse et linguistique.
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Certes, le citoyen est restreint dans sa capacité dassimiler et
d’apprendre les langues et il y a lieu de faire la distinction entre les langues
plus ou moins répandues et utilisées dans nos négociations diplomatique et
des affaires.

Le citoyen, en effet, de par ses racines, son godt personnel, ses
préférences linguistiques et la proximité de I'autre, voire I'oeil rivé sur I'utilité
immédiate, au sens économique du terme, aura souvent opté pour la maitrise
d'une langue ciblée, en dehors de sa langue maternelle, une langue de
communication qui ne sera pas une langue artificielle, car sans références
culturelles. Cela vaut aussi pour les délégués dans les négociations
internationales.

Est-ce I'anglais ? Sans doute dans bien des cas, et pour des raisons
d’opportunité ou de commodité, le monde étant devenu global en effet. Est- ce
nouveau ? Non, I'histoire nous précede, car méme le Traité de Versailles, en
1919, a été négocié et écrit en anglais, sur proposition de Lloyd George et
avec l'assentiment de Clémenceau, détrbnant ainsi, pour la premiere fois, le
francais comme seule langue diplomatique et de négociations internationales.
Ironie du sort pour une langue que Francois | avait décrétée, en 1539,
« obligatoire » dans les actes juridiques et administratifs, dans le souci d’une
meilleure compréhension entre parties et d’'une réduction de l'incertitude dans
I'interprétation des textes officiels. Le latin, langue de I'Eglise et des savants,
de la Bible et des Saintes Ecritures, mais langue non enracinée dans le
peuple, avait vécu.

Le début de la tour de Babel ?

Diversité linguistique actuelle en effet ... L’eurobarometre (Edition 63,4)
montre que 50% de la population en Europe peut s’exprimer dans une autre
langue que la langue maternelle, allant jusqu'a 99% pour les Luxembourgeois
et 90% pour les Lettons et les Maltais. Cette excellence dans d’autres langues
baisse beaucoup dans d’autres pays : 73% des Hongrois et 70% des Anglais,
des Espagnols, des Portugais et des ltaliens ne s’expriment que dans leur
seule langue maternelle. Ces quelques indications fort incomplétes ne
donnent évidemment qu'une image instantanée et elles ont un pendant qui
démontre que les langues les plus parlées sont I'anglais (47%), I'allemand
(30%), le francais (23%), l'italien (15%), I'espagnol (14%).

Nous sommes donc loin de la « macdonaldisation» que d’aucuns
craignent. Au contraire, il y a comme un regain d’intérét pour les langues
minoritaires, voire I'utilisation ou la mise en valeur des dialectes ou du parler
local, contredisant Talleyrand qui disait :

il faut enseigner en langue nationale, le francois, afin de chasser
cette foule de dialectes corrompus, derniers vestig es de la féodalité.
(Pierre Giolitto: « Le bon francais entre aI'é  cOle »)

Bien sdr, il faut placer cette évolution dans son contexte historique et étre
plurilingue est aussi un choix personnel que I'on cultive, voire une nécessité
qui facilite les rapports, la diplomatie, le commerce sous toutes ses formes
avec les autres.
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La langue est facteur d’équité et de non-discrimination entre citoyens
grace a son utilisation appropriée dans leurs rapports avec I’Administration, les
Cours, les hopitaux. La langue, cet instrument d’interculturalité, qui rapproche
et qui unit dans la diversité en effet.

Le »colt« du non multilinguisme

Ce titre peut surprendre et je le remplacerais volontiers par « la société
plurilingue : colts, bénéfices et équité », titre d'un excellent exposé du
Professeur Francois Grin présenté au Colloguium of the Swiss Academy of the
Social Sciences and Humanities, a Berne, le 30 mai 2003.

Dans cet exposé, pour le moins novateur, le Professeur Grin fait entrer le
multilinguisme dans I’économie, sujet, sans doute encore quelque peu ignoré
par certains, en tout cas pas assez exploré a mon avis jusqu’ici, les concepts
notamment de la « valeur marchande et non marchande des langues ». Voila
un théme qui mérite que I'on s’y attarde. |l y présente un propos structuré sur
les codts et les bénéfices inhérents a la société plurilingue ainsi qu’aux
problemes d'équité de la position des langues dans le concept de
I'interculturalité et les perspectives économiques. Si la dissertation s’axe en
premier lieu autour de la situation de I'enseignement des langues et leur utilité
dans la pratique en Suisse couvrant la sphére culturelle, éducative et juridique,
le schéma me parait étre valable pour d'autres pays : le statut du
multilinguisme et ses conséquences sur le plan social, la mobilité des
personnes, la création d’emplois, la compétitivite des entreprises, la
concurrence.

C’est ici qu’entre en jeu le concept des valeurs dites non marchandes
aussi pertinentes que les valeurs marchandes. Si ces dernieres sont
palpables, parce que lisibles sur le marché, dans| es salaires, les prix ou
les ventes, la valeur ajoutée des premieres I'est moins : évaluer I'avantage
de I'acces direct a de nouvelles sphéres culturelle s, l'attitude et I'aisance
dans le comportement avec autrui, la disposition a gérer dans la
coopération grace aux langues.

Nous sommes donc loin du slogan, un peu dépassé, « tout en anglais »,
cette langue internationale de communication par excellence, il faut le
reconnaitre, mais en méme temps un possible instrument de mondialisation
d’'une certaine culture, avec tout ce qui s’ensuit : une uniformité linguistique
plus ou moins bien maitrisée, un avantage certain du locuteur anglophone sur
les autres, la fausse impression du non locuteur anglais d’étre a égalité a la
prise de parole dans les débats publics. C’est ici précisément que la valeur
ajoutée et non marchande d’une langue se concrétise.

Tous ces phénomenes sociaux-linguistiques n’ont pas été suffisamment
étudiés jusqu’a présent ni 'avantage qu’ont les pays anglophones sur les
autres pour « non dépense », comme le dit le Profes seur Grin, pour
enseigner et apprendre les langues, I'épargne réali sée pour non
traduction de livres et matériel pédagogique, I'éco nomie én orme donc du
«non investissement » dans l'enseignement et I'app rentissage des
langues.
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Pourtant, le vent commence a tourner au Royaume-Uni. Le rapport du
Right Hon Alan Johnson, MP, Secretary of State for Education and Skills
du 28 février 2007, le prouve et plaide pour un retour de I'apprentissage de
langues étrangeres dés I'enseignement primaire au Royaume-Uni. Méme aux
Etats-Unis, aprés le 11 septembre, les autorités du pays ont compris que la
maitrise des langues étrangéres peut s’avérer étre de la plus haute
importance politique pour un pays.

Le socle linguistigue monolithique et mondialisé se révele étre fragile au
regard des conséquences sociologiques, économiques et politiques.

Que gagne I'homme en renoncant a sa culture, a sa langue d’origine ?
N’est-ce pas renoncer quelque peu a sa propre identité, a son authenticité, a
l'aisance de la spontanéité dans l'expression, la force de frappe égalitaire
dans les négociations ... Que gagne I'économie en refusant de communiquer
avec l'autre dans sa langue ?

Une premiere enquéte sur les Effects on the European Economy of
Shortages of Foreign Languages in Enterprise (ELAN, 2005), menée au
Royaume- Uni, auprées des PME (2 000) opérant dans [I'exportation,
commanditée par la Commission européenne souligne l'importance des
langues pour la compétitivité de nos entreprises contribuant a I'innovation, la
recherche et le développement, intensifiant la cohésion sociale, la productivité,
la mobilité et citizenship skills.

A-t-on fait I'inventaire de la valeur économique, j'ose dire du chiffre
d’affaires de I'industrie langagiére , des maisons d’édition, des agences de
traduction et d’interprétation, des banques de terminologie, des
développements technologiques dans ce cadre, tel que la traduction
automatique, la reconnaissance vocale, les techniques de sous-titrage au
cinéma, les vidéoconférences avec interprétation a distance, lindustrie
cinématographique, les conférences internationales multilingues, au regard du
nombre d’emplois créés dans tous ces domaines ?

Historiguement et culturellement, le multilinguisme et le plurilinguisme
vont bien au-dela des formules budgétaires.

Dans son livre The World Is Flat , Thomas L. Friedman consacre un
chapitre entier a la «globalisation of the local - the culture of revolu tion is
about to begin» . Si, dans tout le livre, Friedman développe, dans les
moindres détails, avec des exemples trés précis, de facon scientifique,
'impact de la mondialisation de la technologie d’information et de
communication sur notre maniére de vivre, de communiquer, de coopérer, et
d'entreprendre, bref sur [I'’économie, la politique, la géopolitique,
I'environnement et les arts, ce chapitre démontre que la mondialisation n’est
pas, n'a pas été, une « ameéricanisation », une homogeéneisation de la pensée
et de la culture avec son effet rouleau compresseur mais au contraire source
de diversité et de diversification jamais vue avant.

Il appelle effet «uploading» le pouvoir, grace a ces nouvelles
technologies, de créer ses propres sites, ses propres informations, ses vidéos,
ses logiciels, ses encyclopédies, et les faire connaitre au monde entier en
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anglais mais aussi en langues locales. Ceci a engendré ou réinstauré
I'autonomie culturelle personnalisée, un renforcement de l'identité, la non
nécessité de quitter le pays, Bangalore ou Bollywood par exemple, ou
d'immigrer pour faire partie du club, rester dans I'enclos familial et régional,
dans sa culture et donc son authenticité, en tirant profit de ces outils
nouveaux, pour le faire connaitre.

Ce n’est pas pour rien que Google a développé ses services, donc son
commerce, en 116 langues, du zoulou a 'arabe et plusieurs langues chinoises
malgré I'omniprésence de I'anglais dans ce domaine de communication par
excellence gu’est Internet.

En 1784, Antoine de Rivarol trouve l'allemand guttural et encombré de
dialectes, que I'espagnol invite a I'enflure, que litalien traine avec trop de
lenteur et que la langue anglaise se ressent trop de I'isolement de I'écrivain du
peuple pour conclure que ce qui n'est pas clair n'est pas francais.

Si Richelieu installa I’Académie francaise en 1635, David Hume prédisait
gue les établissements anglais en Amérique assureraient la stabilité plus
durable de la langue anglaise.

Tout ce qui précéde est le « perfumed garden » de ceux et celles qui se
destinent a jouer un réle de communicateur, de ciseleur de mots, de messager
entre les hommes: ils s’appellent traducteurs ou interprétes car si le
multilinguisme existe dans le monde, I'homme plurilingue par naissance est
plutbt une espeéece rare qui ne manipule souvent que sa seule langue
maternelle avec précision pour convaincre ayant besoin d’assistance d’experts
linguistes formés au niveau universitaires, pur mieux lutter a armes égales..
pour mieux comprendre... ce qui est derriére les mots.

Le cours de lhistoire est riche en rebondissements et I'on ne saurait
résumer trop succinctement, comme ici, toute I'authenticité des langues, ces
pierres angulaires de notre culture, I'enracinement du multilinguisme dans
I'histoire. Elle nous démontre en méme temps que linterrogation sur
I'uniformité linguistique ne date pas d’hier. C’est dire, en effet aussi, que lI'on
peut dominer le monde économiquement et politiquement mais que
culturellement et, j’ajouterais linguistiquement, c’est une autre affaire.
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TRAINING ACTIVITIES WITH THE UN:
THE SALAMANCA EXPERIENCE
WITH UNDERGRADUATE STUDENTS
(WHAT IT MEANS TO BE YOUNG!)

Translation and interpreting are experiential learning activities and, as such,
thrive on personal experiences, intellectual maturity and a technique that only
improves with practice. As teachers in a Bachelor's Degree programme, we have
a 4-year span, with students’ aged 18 to 21 (or 20-21 in the case of interpretation
training), to indulge our burgeoning language professionals with nurturing
experiences and know-how. How can we provide undergraduates with all the
tools necessary to become language professionals in such a limited timeframe?
What would be the role of the UN? This paper intends to outline the particularities
of our curricula and to analyze the training activities in cooperation with the UN so
as to analyze how these joint endeavors have contributed to Salamanca's
academic success.

1. The context

The University of Salamanca is the oldest university in Spain and also
one of the oldest in Europe. It was founded in 1218, so we will soon celebrate
its 800™ anniversary. Salamanca is the cradle of Spanish as a foreign
language programmes. Established in 1992, the School of Translation, whose
degree in translation and interpreting will be analyzed in this paper, is the
youngest school in the oldest University in Spain.

On 20 February 2009, a Memorandum of Understanding on Cooperation
in Training of Candidates for Competitive Language Examinations was entered
into between the UN and the University of Salamanca. The ceremony was
attended by the United Nations Under-Secretary-General for General
Assembly and Conference Management, Muhammad Shaaban. The
Memorandum is subject to the implementation of separate protocols aimed to
endorse traineeship programmes, among other activities. At the time, the
University of Salamanca was the only Spanish-speaking university that took
part in this network; subsequently the University of Cordoba (Argentina) has
also signed a MoU with the UN.

As a result of the partnership with the UN, an initiative was taken by our
School to organize the first Conference of MoU Universities, which was held in
Salamanca in May 2011. Several UN representatives attended the meeting
along with members from the 18 MoU participating universities. The meetings
included master classes on translation and interpretation addressed to
undergraduates and Master’'s students. The Conference was followed by an
intensive seminar on translation of UN texts, given by the Head of the UN
Spanish Translation Service in New York, Maria Nébrega. The Memorandum
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of Understanding with the University of Salamanca has already been renewed
once and currently remains in force, endorsing multiple activities, including the
UN Language portal and information sessions given by UN translators and
interpreters.

2. Outreach

At the first MoU Conference, the main purpose was “to launch a network
of universities and tertiary-education schools that are committed to enhancing
their programmes for training translators and interpreters so that they can
better meet the United Nations’ requirements”. But it also became clear that
this was to be achieved through synergies between the academic orientation
of universities (research and training) and the task-oriented, institutional nature
of the UN language services. In that context, our University has been offering
tailor-made training courses to staff translators and interpreters upon request
from interested international organizations. These training courses comprise
refresher modules for interpreters with passive Spanish skills, or modules of
Spanish for specific purposes (politics, the press, etc.) and other courses
dealing with cultural and historical references that interpreters who wish to
incorporate Spanish to their working languages or improve their language
combination may find useful.

Between 2008 and 2014, six editions of the Seminar on Legal and
Institutional Translation for International Organizations were held at our School
for the purpose of exchanging scholarly research and staging professional and
training experiences that channel the expertise and advice gathered by the
translation and interpreting staff at international organizations. The free-of-
charge seminars were attended by a significant number of professionals from
a number of international organizations, mainly from the UN system and the
European Union.

Owing to the partnership between our School and the UN, Salamanca
has hosted, free of charge, UN competitive examinations for translators,
interpreters and verbatim reporters on several occasions, the latest in 2013 —
UN competitive examination for Spanish interpreters, with 23 candidates. This
makes the University of Salamanca one of only two examination centres in
Spain.

3. The principles behind the project

Translation and interpreting are experiential learning activities and, as
such, thrive on personal experiences, intellectual maturity and a technique that
only improves with practice. As teachers in a Bachelor's Degree programme,
we have a 4-year span, with students’ aged 18 to 21 (or 20-21 in the case of
interpretation training), to indulge our burgeoning language professionals with
nurturing experiences and know-how. How can we provide undergraduates
with all the tools necessary to become language professionals in such a
limited timeframe? What would be the role of the UN?
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It is widely assumed that a good professional performance is based on
four pillars: a bulletproof mother tongue, a set of both linguistically and
culturally sound working languages, very wide general knowledge, and
specialized skills, which in the case of interpreting amounts to consecutive and
simultaneous interpretation techniques. These four pillars rely on a robust
foundation: practice. And not just any type of practice but a systematic set of
exercises as close to real professional situations as possible. How can we
provide all of these tools to our students in such a limited timeframe?

We are a very small higher education institution with a total of nearly 300
students, which renders an excellent student-teacher ratio (41 teachers to 300
students, 1:7.3). We have a restricted access policy which limits the maximum
number (numerus clausus) of first-year students to 75 per year and thus
guarantees quality in our classrooms. Every year, we receive 300-350
applications to enter our Bachelor’'s Degree through the admission test, which
aim to assess the competences of our potential students both in Spanish and
their first foreign language (either English, French or German). Needless to
say, even when they pass, they still are very young and have a long way
ahead of them, but our admission procedure at least proves that they have the
potential and the language skills to make the best use of the specific training
they will receive.

It is true that in the interpreting profession, seniority (in terms of
experience, usually associated with age) is in our favor. However, being young
can also be an asset. All of our students are digital natives; they find it easy to
work with CAT tools in their daily work and they are willing to take on new
technologies and apply them to their academic self-assessment, expand their
learning materials and even try the recent developments in remote
interpreting. In this regard, and given that the Bachelor's Degree programme
significantly relies on how much each individual student devotes to
independent learning, new technologies have also become a remarkable asset
for teacher supervision of students’ work, as well as a valuable tool for the
provision of further materials for them to practice at home.

In addition, young students are usually more flexible and responsive to
the corrections made by instructors. Eagerness is another of their virtues; they
are young and happy to compete for work experience practice opportunities,
institutional internships, volunteer experiences, and so forth.

4. The curriculum

So as to explain how our curriculum works, let us take as a reference an
imaginary student whose working languages are English and French and who
chooses to specialize in interpreting in the 4™ year of the degree. The student
must have passed the English language admission test, since it is his/her first
foreign language, and will start with the second foreign language courses in
histher 2" year. By the end of the student's Bachelor studies, our young
professional will have completed 240 ECTS credits —i.e. 6,000 hours, divided
as follows:
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Supervised non-

T
: ECTS (0]
Fields SUBJECTS (Lor.= T Classroom classroom h_ours +
of Knowledge hours Unsupervised
25 hours) A
L Independent Work
COMPULSORY SUBJECTS
Spanish Language 1 6 54 52 98
Spanish Language 2 6 52 98
Spanish Language 3 6 65 on-line 85
Spanish Language 4 6 52 98
Documentation Applied to Translation 6 55 95
SPANISH Linguistics for Translation 6 70 80
Terminology for Translation 6 60 90
Introduction to Economics and Law: 45 On-line 77
Basic Concepts and Terminology 28 + On-line 7
Introduction to Scientific and Technological 45
Language 28
Lexicographical Resources for Translation 3 31 47
Basic Computer Studies 18 55 45+50
ICTs Technological Resources for Translation 6 54 46+50
Terminology and Project Management 6 51 4+95
First Foreign Language 1 : English 6 24 60 90
FOREIGN First Foreign Language 2 : English 6 60 90
LANGUAGES Second Foreign Language 1 : French 6 60 90
Second Foreign Language 2 : French 6 60 90
Introduction to Translation Practice 3 48 45 105
Translation: English>Spanish 6 44
Translation: Spanish>English 6 60 90
Translation I: French>Spanish 6 90 60
TRANSLATION . .
Translation II: French>Spanish 9 45 105
Translation for Law and Economics 6 42 28+80
Scientific and Technical Translation 6 42 28+80
Specialized Translation:Spanish>English 6 50 100
Introduction to Consecutive Interpreting 6 25,5 60 90
Introduction to Simultaneous Interpreting 6 60 90
INTERPRETING | Simultaneous Interpreting 45 45 67
Simultaneous Interpreting 45 45 67
Interpreting Modalities 45 45 67
RESEARCH Undergraduate Dissertation 6 6 10 140
Aspects of the Professional Ethics of 45 45 36 76
ETHICS . )
Translation and Interpreting
OPTIONAL SUBJECTS : 60 ECTS of which
Consecutive and Simultaneous 6 12 60 90
INTERPRETING Interpreting (language: Portuguese) 60 20
Advanced Simultaneous Interpreting EN 6
RESEARCH Studies and Trends in Interpreting 6 6 50 100

* For further information on optional courses and elective specializations within the
undergraduate programme on translation and interpreting, see our curriculum webpage
(http://exlibris.usal.es/index.php/35-espanol/grado-traduccion-e-interpretacion/59-plan-de-
estudios-traduccion) and the English appendix that follows this document.
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At this point, we would like to briefly refer to the AIIC in order to guide the
reader throughout our curriculum. In its endeavor to represent the interests of
all conference interpreters, the AlIC has a twofold objective. On the one hand,
the AIIC is the main negotiating partner with international organizations —UN,
EU, AU- to discuss interpreters’ working conditions and remuneration.
Eventually, all conference interpreters, even if they are not AIIC members,
benefit from those conditions. On the other hand, the AIIC is the largest and
most influential interpreters’ association, determining the way in which its
members’ professional conduct is regulated.

In light of the above considerations, we highly respect the initiatives
undertaken by the AIIC, and therefore wish to instil the gist of its principles into
our students’ training. In this regard, the twelve features provided on the AIIC’s
website to answer the question “What kind of personal traits do | need to be
a conference interpreter?” will be taken as reference in our journey across
our curriculum.

First year: our programme focuses on helping students strengthen their
mother tongue, as a sine qua non suggested by the AlIC:

» a polished command of their own native language over a range of
registers and domains

¢ acommitment to helping others communicate

In regard of the latter, we understand that when students volunteer to sit
further admission tests before entering university they have a genuine interest
in becoming language mediators.

Students initiate their studies with two courses of Spanish language
applied to translation and interpreting, where students learn to properly write
specialized tests and to translate and interpret from and into Spanish language
—which in most cases is their mother tongue or their preferred language of
habitual use. Students are expected to fulfil a number of requirements: an
excellent command of their mother tongue (both written and spoken);
development of textual, stylistic and socio-linguistic skills; ability to analyze,
summarize, organize and implement theoretical knowledge and language skills
into practice, and rigorous proofreading and quality control criteria.

This training is complemented by other Spanish-centred courses such as
Linguistics, Documentation and Lexicographical Resources for Translation
which are intended for students to understand a range of different language-
related topics such as the complexity of human language and its use, the
differences between language uses and registers, the importance of taking
communicative situations into consideration when approaching a text,
information management resources and techniques, as well as documentary
supporting tools for translators and interpreters, and the basic concepts and
particularities of both paper-based and digital dictionaries, where students
learn how to use online search engines and dictionaries and develop a critical
attitude that allows them to properly assess the reliability of the information
found in such sources.
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As for the First Foreign Language courses, students have to build on their
already advanced knowledge of English, French or German demonstrated on
the admission test in order to keep improving their active and passive skills
and become aware of the different registers of language. These courses take
for granted that students will already have a C1-C2 level of their first foreign
language according to the Common European Framework of Reference for
Languages. After these two courses, students are expected to be sufficiently
gualified to pass world-renowned language tests such as the Certificate of
Proficiency in English by the University of Cambridge (CPE). In addition to this,
students will have enhanced and improved their translation-oriented reading
and analysis skills and will have developed writing skills that are to become
useful for their Spanish-into-English translation courses during the second year.

Second year: students are expected to lay solid foundations of their
working languages and corresponding cultures, as suggested by AlIC:

» a complete mastery of their non-native languages

- a familiarity with the cultures in the countries where their working
languages are spoken

Although, as mentioned earlier, students are assumed to have a C1-C2
level of their first foreign language at the beginning of their studies.
Nonetheless, their second foreign language has not been subject to
assessment yet. In order to facilitate their command of that second foreign
language, students are encouraged to spend at least one semester in a
foreign university within the framework of the Erasmus+ Programme during
their second year. Choices include: to spend the whole year or only one
semester in one foreign university, or to spend two semesters abroad, one at a
university where their first foreign language is spoken and the other semester
at a university where their second foreign language is spoken. By spending
some time in a country practising their first and/or second foreign language
skills, students take their first steps in translating from their working languages
into Spanish.

Third year: at this point, we focus on the acquisition of specialized
translation and interpreting skills. Following AIIC’s recommendations, in this
year students can achieve:

* good training

« an interest in and understanding of current affairs, plus an insatiable
curiosity

« the ability to concentrate and focus as a discussion unfolds

At this point, students are expected to consolidate techniques in
translating into Spanish in specialized fields of knowledge, i.e. financial, legal,
scientific and technical texts from their first foreign language.

In addition, the third year is the starting point of interpreting techniques for
undergraduate students: both consecutive and simultaneous interpretation
courses are introduced throughout the year in separate courses. The aim of
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these modules is to help students get to know the different types of
interpreting, the professional settings where they are required and to develop
basic knowledge of consecutive and simultaneous interpreting techniques. The
topics of the speeches used in class vary according to the circumstances,
since they are meant to echo current events and news. That approach intends
to make students aware of the main national and international issues that may
be discussed in multilingual conference settings. Nonetheless, the specific
syllabus prepared every year for these courses always includes recurring
topics of essential cultural knowledge, including detailed study of those
institutions and organizations which may become their potential employers,
namely the UN and the EU, and detailed description of their structure, bodies,
programmes, funds and activities. Topics such as the environment, human
rights, the new world order, gender equality and the empowerment of women,
children’s rights, poverty alleviation and social exclusion, and international
financial institutions, among many others, feature high on those organizations’
agendas.

Fourth year: finally, students have to choose a specialization track, either
translation or interpreting. Since the purpose of this paper is to analyze the
specialized training in interpreting at an undergraduate level, we will center
only on the interpreting programme, which in turn should focus, according to
AlIC’s recommendations, on the following:

« a pleasant speaking voice

« a friendly, collegial attitude

e calm nerves, tact, judgment and a sense of humor

« a willingness to adhere to rules of conduct

There is no radical division between translation and interpreting. We
assume both are related and function as complementary disciplines. However,
in order to provide highly specialized training tracks, students choose the
specialty which they find most appealing or feasible according to their personal
skills. This training programme offers the possibility, both for translation and
interpreting students, of pursuing translation traineeships at several
institutions, including the UN, UNHCR, UNAIDS and several NGOs and private
companies. The different compulsory courses in the programme explain the
machinery underlying language services and intend to make students
understand the ethics of the profession and walk them through their first steps
into the professional world. In addition, we make the most of former and
current UN interpreters, who visit our school and deliver workshops on UN
interpreting services.

The main specificity of the interpreting track is that students have full
access and exposure to booths in class from day one and to real-life practice
of all the types of interpreting situations: accompanying teachers in their
professional interpreting assignments, attending hearings in the provincial
court when foreign language-speakers are involved; performing dummy booth
practice in lectures or real interpreting practice for real audiences in some
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lectures; field visits to the interpreting services at the UN headquarters in
Geneva and Vienna, where students can have first-hand practical work
experience under the guidance of real UN interpreters during their
traineeships, etc. Of course, all these activities are closely monitored by the
interpretation teaching staff in our School, who take responsibility for the
students’ performance and teach best practices for booth manners, teamwork
and stress management. In addition, in the framework of the subject called
Interpreting Modalities (Interpreting practice), mock conferences are held
every two weeks where students interpret real speeches in pairs. Their work is
assessed by teachers often in one-on-one tutorial sessions in order to keep
track of each student’'s needs, enhance their strengths and correct their
weaknesses. Such monitoring requires an intensive dedication from teachers,
who know their students by name from day one and who on many occasions
offer additional tutorial sessions in the evenings so students can have further
practice. In addition, students are required to hand in an individual report for
each of the tasks conducted in the framework of this course so as to make
them reflect not only on their performance but also on the circumstances in
which interpreting takes place, on the behavior of other social agents towards
the interpreting exercise and on their own conduct during their performance.

With our training, we aim for a comprehensive approach that allows our
students to become aware of otherness, diversity and multiculturalism. During
the last year of their training, we emphasize the importance of ethics (which
complements and strengthens their learning of the profession), expecting
students to understand other dimensions of interpreting aside from technique
and helping them understand the formal needs of the profession. In this
regard, we focus on relevant topics such as tax requirements for professional
interpreters, negotiation strategies, booth manners, dos and don’ts in
community interpreting, as well as the importance of professional associations
and their codes of ethics. As teachers, we aim to set an example based on
exceptional professional manners in order to make students understand the
demanding requirements of appropriate professional conduct.

5. Training activities in cooperation with the UN

Our School benefits from a long-standing pedagogical assistance from
the European Union and the UN. This fact has helped us bring our students
closer to the actual conditions of the conference interpreting profession in two
outstanding institutions and to practice and reinforce the skills and manners
already developed in previous translation and interpreting courses.

In the UN-Universities MoU framework, we have carried out different
activities in both the field of interpreting and also translation.

With regard to translation training, since 2002 we have held an
agreement with the Department of Public Information (DPI) for the Spanish
translation of their website. This agreement was mentioned as an example of a
cooperation model between the UN and civil society by former Secretary
General, Mr. Kofi Annan, and has been praised on many occasions by several
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UN officials. The agreement was granted the UN XXl award and, more
importantly for us, since the beginning of our partnership, the Spanish version
of the website is the second most visited after the English version, significantly
ahead of other languages.

Since 2005, we have also held an agreement with the Joint United
Nations Programme on HIV and AIDS (UNAIDS) for the Spanish translation of
their website. In addition, our school and UNAIDS are joining efforts to create
a terminology database that is expected to become a database of reference
for Spanish language in this field. In November 2013, the University of
Salamanca provided professional services to UNAIDS in the provision of exam
correction for EN-SP and SP-EN freelance applicants.

We have had a series of webinars between UN-New York Translation and
our School, the last of which took place during the 2013-2014 academic year.
The Spanish Translation Service of the United Nations in New York offers a
videoconference cycle on ‘Translating for the UN’ addressed to our translation
and interpreting students. The webinars focused on subjects such as
translation of documents for the Security Council, the General Assembly and
the other Committees, the use of CAT tools in the United Nations, and the
admission test required to work at the UN. An important feature of those
webinars is that they included practical activities in the English-Spanish
language pair. There was one session every two weeks, amounting to eight
sessions in total, distributed between March and June 2014.

We regularly encourage our students to participate in the St. Jerome
Annual Translation Contest to commemorate International Translation Day, to
celebrate multilingualism at the UN and to highlight the important role played
by translators and language professionals in our societies. The Contest is
open to all current and former United Nations staff members. In 2013, the
award was granted to an in-house UN interpreter, but there were also three
special mentions to translation students from Westminster, Cordoba
(Argentina) and Salamanca. In 2014, one of our third year students has also
been selected for recognition among all the entries submitted in Spanish.

As far as interpreting is concerned, we have had regular fieldwork
activities at UNOV (1 week) and at UNOG (2 weeks) for the past 14 years.
Every year we select two students for each duty station based on their
academic performance, as reflected on their transcript of records, with special
attention to interpreting subjects. The students selected travel to Geneva or
Vienna and have dummy booth practice from English and French into Spanish.
Occasionally, our students provide real interpreting for participants in side
events of the Annual Session of the Commission on Crime Prevention and
Criminal Justice, in Vienna and in other venues.

The University of Salamanca also holds an annual Model United Nations
(MUNUSAL http://munusal.org/2015) in April, where students from several
disciplines, mainly Law and Political Science, replicate the operation of several
UN Committees, discussing and participating in groups in order to learn how
the UN works. Every year, our interpreting-track students are invited to
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interpret into Spanish and into English lectures given by visiting scholars for
the whole benefit of the attending audience to understand (made up mostly of
fellow students). This experience not only enhances the capacities of our
students but also tries to replicate to a certain extent the way the language
iIssue and discussion process is addressed at the UN.

6. The results

Over time, our staff has managed to transform early interpreting training
programmes —until then completely centered in the Spanish and the European
institutional market— into a professionalizing experience where students are
actually closer to their future employers in a broader transcontinental market.
Back in 2000, we tried to find an accurate answer for a recurring question that
remained unanswered: Who would be the ideal graduate for the UN? A
graduate who performs to high standards, indeed, but also a graduate who
thinks critically and is able to react to contingencies without readymade
answers from a fixed set of guidelines potentially learned from their teachers.
When the UN boasts of how much its stresses the need for recruiting the
highest caliber staff members, the premises behind that principle are not only
based on performance criteria but also on a set of values that are precisely the
raison d’étre of the Organization. So the ideal graduate should be ready to go
beyond the mere reproduction of skills learned from their teachers and be
ready to improve upon what they have learned, for instance regarding
technological (r)evolution or their awareness of the different (types of) markets,
speakers or end-users.

As a result of our efforts to provide the right type of training in this regard,
it is worth highlighting the fact that some of our former students are currently
working as staff or freelance interpreters in Brussels and Luxembourg, as well
as some staff interpreters in New York and Geneva, or freelance translators in
Vienna.

In addition, students from Salamanca applying for positions in the private
market tend to be considered highly qualified insofar as they show experience
as translation and interpreting trainees for a prestigious institution such as the
UN during their degree-end academic stages.

We have already explained the amount of practice hours required from
students who choose the interpreting specialization track and the extensive
translation training they receive throughout the four years of their studies. The
quality of our training is, to a certain extent, certified by the fact that the
University of Salamanca is the only Spanish university that takes part in the
UCG, it is the only Spanish university participating in the MoU and one of the
few Spanish universities invited by the SCIC-DG Interpretation to its annual
conferences. In addition, we are one of the few schools that receive
pedagogical assistance from the SCIC every year.

During the first MoU conference in Salamanca and all of the editions of
the Seminar on Legal and Institutional Translation, we were lucky to have our
interpreting students participate as trainee interpreters in all plenary sessions,
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as well as providing touristic guidance and liaison interpreting for the
representatives of the international organizations attending the conferences at
our School. In addition, student interpreters from Leeds and Bath hosted by
the University of Salamanca have also participated in the conferences to make
sure that the participants not understanding Spanish and English respectively
could still follow the seminars. In all occasions, they were greatly appreciated
for their effort.

The feedback received so far confirms that these seminars are very
successful and highly appreciated by both the Academia and the International
Organizations (and needless to say, our students!). After six editions, the
“knowledge-bartering” initially proposed has become a reality, a trademark for
the Salamanca model. Exchanging first-hand expertise for updated academic
research and reflection is our success story.

Likewise, Salamanca is an exception amongst the universities offering
interpretation programmes, since for the past several years we have offered a
new subject on research in the field of interpreting which has raised a great
deal of interest to our students. The photo exhibition named “The interpreters’
One Hundred Years of Solitude: Between History and Memory” resulted from
the students’ collective research project in the 2011-2012 academic year and
has been shown in many institutions, including many universities in Spain and
abroad. The original texts in Spanish drafted by our students were voluntarily
translated into French and English by SCIC interpreters for the 2013 DG
Interpretation-Universities Conference, and have been translated into Italian,
German, Japanese and Dutch by students from other universities. These
activities not only help our students to become aware of the importance of
interpreters throughout history, but they also help to raise awareness of
subjects such as interpreters in conflicts.

With the goal of ascertaining where our graduates end up working after
completing our degree, the departmental Quality Commission has recently
sent out a survey to all those who have completed the degree since it was
adapted to the Bologna directives in 2010. Among the anonymous
respondents, preliminary results show a high percentage are employed
exclusively in the translation and interpreting sector (as opposed to merely
language-related employment) and the vast majority express satisfaction with
the training received, particularly with the work experience practice subject.

7. Proposals to expand cooperation

For the time being, we are more than satisfied with our cooperation with
the UN. Without any doubt, the signature of the MoU with the UN is a
remarkable milestone in our curriculum.

As a public institution, we are staunch advocates of equal opportunity.
There is only so much an institution can do with limited financial and material
resources, So in certain regards we cannot compete with those of a Master’s
Programme in Interpreting. Nonetheless, we have learned to optimize the
resources we do have and, we may add, results prove us successful. We sitill
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struggle to keep improving every day and in this regard, our aim would be to
encourage blended learning as the most cost-effective tool we can use. In line
with this idea, we would like to encourage an increased presence of UN
language professionals in our classes through online learning resources, with
some element of student control over time and under our supervision.
Combined with the possibility of supervised classroom hours with UN
professionals for selected students (either by means of pedagogical
assistance visits or traineeships), both approaches could contribute to the
creation of an integrated learning experience. In fact, our students have in the
past expressed their interest in —and gratitude to— UN officials attending our
Seminars in Legal and Institutional Translation. Likewise, IT-based tools such
as the organization of webinars or the provision of real speeches for practice
are also highly ranked among our students’ preferences.

Finally, and bearing in mind the success of our students so far in
internships with several UN bodies, such as the DPI, UNAIDS or the UNHCR,
any additional internship offer would be more than welcome. As already pointed
out, our students are young and enthusiastic, eager to learn and willing to
grasp any opportunity that is offered to them. Beyond doubt, we assume that
the economic climate and the complexities of the market are not always
welcoming to young professionals trying to find their place. And yet, isn't it
wonderful that we can walk them through their first steps towards their goals?

APPENDIX
Country Spain
Institution Universidad de Salamanca
Location i i
Entity responsible for Department of Translapon and Interprgtlng of
h the School of Translation and Information and
e programme . :
Library Sciences
Programme name Degree in Translation and Interpreting
Identification Level Bachelor’s Degree
Type Full time
Duration 4 academic years
ECTS credits 240 ECTS
Start/End dates September/July
Spanish and/or
_Language(s) & German/French/English/Japanese
instruction . .
Portuguese/Italian (optional)
. . Spanish/German, Spanish/French,
DEEEIglon V\gi)rrsklng RIELEYE Spanish/English, Spanish/Japanese
P (Spanish/Portuguese, Spanish/Italian)
CORE SUBJECTS (60 ECTS)
COMPULSORY SUBJECTS (114 ECTS)
Proaramme modules OPTIONAL SUBJECTS (students must
9 choose 60 ECTS out of 219)
UNDERGRATUATE DISSERTATION (6
ECTS)
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NB: A Language = Spanish

B Language = English, French or German (First Forei gn Language)
C Language = English, French, German or Japanese (S econd
Foreign Language)

Year 1/Semester 1: Introduction to Translation Practice (B Language) (3
ECTS); B Language 1 (6 cr.); Spanish Language 1 (6 cr.); Linguistics for
Translation (6 cr.); Lexicographical Resources for Translation (3 cr.);
Year 1/Semester 2: B Language 2 (6 ECTS); Spanish Language 2 (6
ECTS); Translation (B>A) 1 (6 ECTS); Documentation for Translation (6
ECTS); Year 2/Semester 3: Basic Computer Studies (6 ECTS);
Translation (A>B) (6 ECTS); C Language 1 (6 ECTS); Introduction to
Scientific and Technological Language (4.5 ECTS); Year 2/Semester 4:
C Language 2 (6 ECTS); Translation (C>A) 1 (6 ECTS); Spanish
Language 3 (6 ECTS); Introduction to Economics and Law: Basic
Concepts and Terminology (4.5 ECTS); Year 3/Semester 5-6:
Translation (C>A) 2 (9 ECTS); Year 3/Semester 5: Translation for Law
and Economics (B Language) (6 ECTS); Introduction to Interpreting (B
Language) (6 ETCS); Terminology for Translation (6 ECTS); Year
3/Semester 6: Scientific and Technical Translation (B Language) (6
ECTS); Introduction to Simultaneous Interpreting (B Language) (6
ECTS); Spanish Language 4 (6 ECTS); Technological Resources for
Translation (6 ECTS); Year 4/Semesters 7 & 8: Translation Practice
(German) (6 ECTS); Translation Practice (French) (6 ECTS); Translation
Practice (English) (6 ECTS); Year 4 (Elective subjects): Audio
Description (3 ECTS); Subtitling for Deaf and Hearing Impaired People
(3 ECTS); C Language 3 (6 ECTS); Localization (6 ECTS); Audio-visual
Translation (6 ECTS); Translation of Legal Texts (French) (6 ECTS);
Literary Translation (German as B Language) (6 ECTS); Legal
Translation (French) (6 ECTS); Advanced Simultaneous Interpreting (6
ECTS); Studies and Trends in Interpreting (6 ECTS); Consecutive and
Simultaneous Interpreting (Portuguese) (6 ECTS); Year 4/Semester 7:
Terminology and Project Management (6 ECTS); Specialized Translation
(A>B) (6 ECTS); Translation Seminar (B Language) 1 (4.5 ECTS);
Translation Seminar (C Language) (4.5 ECTS); Simultaneous
Interpreting (B Language) (4.5 ECTS); Simultaneous Interpreting (C
Language) (4.5 ECTS); Year 4/Semester 8: Undergraduate Dissertation
(6 ECTS); Professional Ethics of Translation and Interpreting (4,5
ECTS); Translation Seminar (B Language) 2 (4.5 ECTS); Interpreting
Techniques (4.5 ECTS).

Translation memory systems  (SDL Trados
2009 Studio, Déja Vu X2, MemoQ 4.5,
Wordfast Classic, Wordfast Pro, Lingobit
Localizer 7, SDL Passolo, Alchemy Catalyst,
Virtaal & The Translate Toolkit, Swordfish I1);
CAT tools taught and Terminology tools (SDL Multiterm 2009, SDL
used Multiterm Extract, Lexicon [Déja Vu X],
PlusTools, Terminus, Anchovy [Swordfish II],
Apsic XBench); Concordancers (Wordsmith
Tools 5, Terminus); Machine translation
systems (Google Translate [within SDL
Trados Studio])
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Traineeships

Yes

Optional

1-4 months

Translation and interpreting-related

United Nations (DPI), UNAIDS, UNHCR
(Spanish Committee), Spanish Gendarmerie
Corps (Guardia Civil), ACAF (NGO), UMOYA
(NGO), University of Salamanca, Fundacion
Vicente Ferrer (NGO), Bluechip Translations
(translation company in Barcelona), Internet
Advantage (SEO and Internet analysis
company in Salamanca), Eurologos (translation
company in Brussels), Erasmus Bruin Café
(Salamanca), Michelin (Valladolid factory),
ACNUR (NGO), MUNUSAL (http://www.
munusal.org), SAP (technology company in
Germany), Spanish Red Cross, Transleit
(translation company in Valladolid), etc.

Our
graduates in
the labor
market

Professions/job
profiles (last three
years’ graduates)

Estimated percentage of working graduates
(preliminary results by the Quality Commission):
1. In translation and interpreting-related
positions: 40.4%

2. In language related positions: 30%

3. In other types of employment: 29,6%

Admissions

Student intake

75 students

Quialification required

High-school diploma and PAU or COU [state-
required university entrance examination]

Conditions

Admission test: Spanish and B Language exam
Fees: 20.07 Euros per credit + administration
fees (96.72 euros)

Admission test: 91.56 Euros

Application

http://exlibris.usal.es/

Contacts

Elena Palacio Alonso (elenapalacio@usal.es)
Departamento de Traduccion e Interpretacion
Universidad de Salamanca

Francisco Vitoria, 6-16

37008 Salamanca (Spain)

+34 923 29 45 80

Additional
information

Joint programmes

Joint Degree Programme with Université de
Pau et des Pays de I'Adour + Language
Teaching Assistant at the ISTI in Brussels

Related doctoral
programmes

Master’s and Doctoral programme in Transla-
tion and Intercultural Mediation (Department of
Translation and Interpreting, USAL)

Other

Student mobility for students and staff mobility
for teachers by means of Erasmus Bilateral
Agreements with 12 German-speaking HEIs,
10 French-speaking HEIs and 11 English-
speaking HEIs; Bilateral agreements with
several Japanese universities for student
exchange programmes.
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Alexandr Ponimatko
School of Translation and Interpreting
Minsk State Linguistic University

TEPMWHOBEOQYECKUE ACNEKTbI
MHCTUTYUUOHAINBHOIO NEPEBOOA
B NOAroTOBKE NEPEBOAYNKOB
ONA MEXOAYHAPOOHbIX OPFAHU3ALIMA

High quality translation as a product and process depends on several
factors including developed translator's competences and consecutive stages of
text processing. Terminology work makes part of the preliminary analytical stage
of work with a text belonging to a special subject area. At this stage specialists
identify and define key terms of their texts, establish the relations between them
and create terminology systems or glossaries that allow making an informed
choice of equivalents at further stages of work and, consequently, enhancing the
efficiency of translation and improving its quality. The main goal of the
terminology course at Minsk State Linguistic University is to help translation
master’'s degree students to develop skills of terminology system modelling. The
course consists of both lectures and seminars. Students are offered practical
exercises in modelling terminology systems, harmonization of terminologies and
creating parallel text corpora. These activities are closely connected with the
students’ institutional translation tasks — terminology classes serve as preliminary
stage at which the students analyze and process the texts given to them as their
weekly assignment. Moreover, all the terminology activities contribute to the
creation of the University’s common term base and parallel texts corpus.

OOy4yeHre nepeBOAYMKOB TPAHCAALUA CMbICHa OCYLLECTBISIETCSA Ha
OCHOBE OBMajeHusi KOMMYHWUKaTMBHO-OOCTATOYHbIM OOBHLEMOM S3bIKOBOrO U
pe4yeBoro marepuarna, KOTOpbl OTpaxaeT creumnduieckme xapakTepuCTUKu
KOHTaKTMpyWNX B Yy4eBHOM npouecce MHCTUTYLMOHAmMbHbIX AUCKYPCOB.
CMbICIT MHCTUTYUMOHaNbHOIO AUCKYpCa MPOSABNAETCA Ha BCEX SA3bIKOBbIX
YPOBHAX Mpu obecneyeHun FOrmko-KOMNO3ULMOHHOW, CTPYKTYPHO-CEMaHTU-
YeCKOM M PUTOPMYECKON OpraHusaumm TeKCTa, ABNALWErocs pesynbTaTom
ANCKYPCHOWN AeATENbHOCTM YYACTHUKOB MEXKYSIbTYPHOIro 4EM0BOro obLeHus.
Ocobyto CrnoXxHOCTb AN nepeBofa npeacraBngeT TEPMUHOMOrnyeckasi cuc-
Tema guckypca, aBnstoLaa cobon BecbMa CrOXHbIA NIEKCUYECKUI nNnacT, Tak
Kak «TepMuHonorna nobon oTpacnu 3HaHWS HaAXO4WUTCA B COCTOSIHAM MOCTO-
SIHHOrO KOJIMYECTBEHHOIO M KayeCTBEHHOro M3MeHeHUs. YCTapeBaloT, BbIXOAAT
N3 ynotpebneHns ogHn TepMUHbI, BO3HMKAIOT 1 co3gatoTcs gpyrne, obosHadva-
lOLLIME HOBbIE MOHATUSA MM Bonee TOYHO Nepeaarolne coagepkaHme cTapbliX...
BO3HWKAET M BapWaHTHOCTb Kak OTpaXeHue OAHOro w3 dgpyHOaMeHTalbHbIX
CBOWCTB AA3bIKOBOW cucTeMsbl [1, c. 19]. BepHbin nepeBoa TEPMUHOB Kak KIltoye-
BbIX €4WHUL, cheumnanbHOro Auckypca SABNSeTcsa HeobXoAuMMbIM YCNOBUEM
TOYHOCTM Bcero nepesoga. Mexay tem, npu paboTe ¢ TekcTamm no cneumanb-
HOCTM Y HecneumanmcToB AOBOJSIbHO YacTO BO3HUKAKOT TPYAHOCTU, CBA3AHHbIE

" Terminology aspects of institutional translation in training translators for international
organizations.
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C NpaBuWIbHbIM MOHUMaHWEM W MNepeBOLOM TepMUHOB. Bcreactsme 3T0ro,
Ka4yeCTBEHHbIN nepeBon TpebyeT npeaBapuTenbHOro aHanuda u obpaboTku
MCXOOHOro TEeKCTa, KOTopble nogpasymeBaroT MH(OPMaLMOHHO-CNPaBOYHbIN
MOUCK, YTOObl MOHATb, O YEM rOBOPUTCS B TEKCTE, a 3aTEM YSCHWUTb, Kak u
KaknMmu cpefcTBaMn aBTop AOCTUraeT noctaBneHHom uenu [2].

B pamkax o6pasoBaTenbHOW nporpammMmbl BTOPOW CTYMEHW BbICLUENO
obpa3oBaHuA no cneunanbHoCcTK «llepeBog n nepesogoBeneHne» B MMHCKOM
rocy4apCTBEHHOM JIMHIBUCTMYECKOM YHMBepcuteTe 3To obecrnedmBaeTcs 3a
cYyeT cneumanbHbIX 06LenpodeccnoHanbHbiX AUCLUNINH, o6ecnevymBatoLLmx
nocpencTBoM y4yebHbiX Nocobuin, CNpaBoOYHUKOB, 3HUMKAONEANNR, Ny6nuumucTun-
YeCKkMx MaTepuanoB, WHTEPHET-UCTOYHMKOB O3HAKOMIIEHME CTYAEeHTOB CO
CTPYKTYPON MEXAYHapOAHbIX OpraHusauun, cdepon, npobrnemaTmkon w
crneunrkon nx 4esaTenbHOCTH, XapakTepHbIMY OCOBEHHOCTSAMU NPOU3BOAUMbIX
UMK OOKYMeHToB. [pyrum cnocobom ¢popmMupoBaHMA [OaHHOMO KOMMOHEHTA
npodeccrMoHanbHOM KOMNeTeHuun Byayuinx nepeBOAYMKOB SIBMSIETCHA HEMo-
CpeOCTBEHHOE B3aMMOLEWCTBME C MeXOYHapOAHbIMWU OpraHuM3aunsaMm n unx
npencrasutenscteamu (YBKB OOH B PB, BOKK, FOH®IA, IOHNCE® u ap.) B
pecnybnvke B xo4e camMOCTOATerbHOW Yy4ebHO-Mo3HaBaTeNbHOW OEeATEllb-
HOCTW, NEepeBOO4YECKOM MNPaKTUKM WU  Yy4ebHbIX CTaXupoBOK. PesynbTaThbl
MHPOPMALMOHHOIO NMOMCKa HaXO4AT CBOK MaTtepuanmnsauuio B NIMYHbIX KapTo-
TeKkax CnpaBOYHbIX MCTOYHUKOB (Cneuunann3npoBaHHble CnoBapu, rnoccapuu,
TPaAVUUMOHHbIE U MYNbTUMEOUMHbIE CMNPaBOYHMKM) CTYOEHTOB, KOTOpble B
AanbHenwem O6yayT MonosiHATLCSH, M MUCMONb30BaTbCs B npouecce paboThl
nepesogymkamu. Npu nMCbMEHHOM nepeBofe KOHCYNbTauun B HECKOSNbKUX
MCTOYHMKAX MOMOratoT UM KOMMNEHCMPOBaTb OTCYTCTBME CBeaeHu 06 aBTope,
N NOATBEPAUTb TOYHOCTb U MOJSTHOTY NOHMMAHUSA MHOSA3bIYHOIO TEKCTa.

Takum o6pa3om, B xoae obyyeHust CTyAeHTOB MHPOPMaLMOHHO-CNpPaBoY-
HOMY TMOMWCKY OCYLEeCTBMNSAEeTCA MX 3HAaKOMCTBO C MOcCneaoBaTesibHOCTbIO
novcka HeobxoguMmon MHopmaumm, ¢ UCTOYHMKaAMU MHGOPMaUUM N MeTo-
Aamu oTbopa cnpaBOYHOM NUTEpaTypbl, C METOOMKON NOUCKa U COCTaBNEHUS
TepMuHonormyecknx 6as gnga ontuMmusaunm ganoHenwen pabotsl. [locnegHui
aTan aBnsieTca 0COBEHHO BaXHbIM, €CMN peyb UAET O TEKCTaX, OTHOCALLNXCS K
crneumanbHbiM NpeaMeTHbIM 06nacTaM, TPebyLWNX MakcuManbHON TOYHOCTH
B nepefayvye TepMuHOB. Ha 3TOM aTane CTygeHTbl JOMMKHbI HAy4YUTLCS Bblae-
NATb Ha 6a3e NCXOAHOro TeKCTa KntoveBble TEPMUHbI NpeamMeTHon obnactu, a
TaKKe HaxOAUTb UM 3KBUBANEHTHI B A3blke nepesoga. Bolbop Takoro aksmBa-
neHTa JOMmKeH OblTb MHPOPMATUBHBLIM: CTYAEHTbI Yy4aTCA UCMOMb30BaTb CTaH-
AapTU3NPOBaHHbIE N FAPMOHU3NPOBAHHbLIE TEPMUHOCUCTEMBI, TOJSIKOBblE W
crneuuvarnbeHble croBapu, Koprnyca napannernbHbiX TEKCTOB U ApYyrne pecypchl,
aHanuM3 KOTOpbIX W MO3BOMSET UM BbIOpaTb HavMbonee TOYHbIA BapuaHT.
Kpome TOro, cocrasrieHne rnoccapus unum TepMUMHOCUCTEMbI AN nepeBoau-
MOro Tekcta TpebyeT 3HaHMUs N NOHUMAHMS OTHOLUEHUN MeXOY NOHATUAMMU U
NPUHLMMNOB MOAENUPOBaHNA TepMUHOCUCTEM. VIMEHHO MO3TOMYy 3HaHUSA B
obnacTu TepMMHOBELEHNS U TEPMUHOrpaun, a Takke HaBblK COCTaBfEHUSA
Takux TEPMWUHOCUCTEM CTaHOBATCHA HeobxogumbiMu ANd  (OpMMpOBaHUSA
KOMMETEHTHOCTN NepeBoaymKa.
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PaboTa Ha npakTU4EeCKUX 3aHATMAX MO TEPMUHOBELEHMIO U TEPMUHO-
rpadpum NO BO3MOXHOCTW TECHO CBsi3aHa C 3afaHWAMM, BbINOSIHAEMbIMU Ha
3aHATUAX NO MUCbMEHHOMY MHCTUTYLMOHanNbHOMYy nepesody. Ha 6ase ogHoro
N TOrO Xe TeKCTa OQHOBPEMEHHO O0TpabaTbIBaOTCA U HaBbIKM MOLENNPOBAHNS
TEPMUMHOCUCTEMbI, U MUCbMEHHbLIN nepesod. CHavyana TeKCT noaBepraeTcs
npegBapuUTenbHOMY aHanuM3dy Ha ceMuHape no TePMUHOBELEHWUIO: onpenens-
eTca npegMeTHaa obnactb, BblAENAOTCA OCHOBHblE MOHATUS M UX XapakTe-
PUCTVKKN, YCTaHaBNMUBAIOTCA OTHOLUEHUA MeXay HumM, BblbupatoTcs ob6o3Ha-
YeHUss MNOHATUM (TEPMWUHOB), COCTaBNAKTCA TEPMMUHOMOrMYecKne KapTbl U
Lenble TepMmHocUCTEMbl. B TepMuHonornyecknx kaptax, B otnmyme ot 6asbl
TEPMUHOMNOIMYECKNX OaHHbIX, npegnaraemMblx nopTanom http://untermportal.
un.org, oUKCUpyeTca OCHOBHasi MHOpMaUUA C yKasaHueM TeMbl, NoLTEMbI,
rpaMMaTUYECKNX XapaKTepPUCTUK, BbIXOAHbIX [aHHbIX, KOHTEKCTa, codveTta-
€MOCTN, CUHOHMMOB/@HTOHMMOB W Ap., YTO MO3BOSNAET NepeBoaYMKY B Aarlb-
HenweMm, B crnyyae HeobxoaumMocTun, obpaTUTbCA K HYXXHOMY WCTOYHWUKY AN
nonyyYyeHnsa OononHuTensHon nHdgopmauun. Beneacrteme vero, TepMUHONOMK-
Yyeckue KapTbl OOMOMHAKTCH, YTOYHATCHA NO Mepe AdarbHeunwero nHgopma-
LMOHHO-CNpaBO4YHOro noucka. CocraBreHne TePMUHOMOrMYECKMUX KapT NO3BO-
nseT cpgenatb paboTy CcTygeHTa € TepMUHOMOrMEN no  chneumanbHOCTU
NpodecCcuoHanbHO HanpasreHHOW, OCO3HAHHOMW, MO3HAKOMUTbL €ro C MexayHa-
POAHBIMW HOPMamu nepesBofa TEPMUHONOMMK, C BO3MOXHOCTBIO MOJSIb30BaTLCS
MEXAyHapO4HO MPU3HAHHBIMW  TEPMUHOMOrMYECKMMN  BaHKaMW  OaHHbIX.
Bornee Toro, aTo faet BO3MOXHOCTb paccMaTpuBaTb TEPMUH B KOHTEKCTe, a
He U301MPOBaHO, YTO 3HAYUTENBHO NOBbILWAET TOYHOCTb €ro nepesoaa.

TepMuHonorunyeckme KapTbl M TEPMUHOCUCTEMbI UCMONb3YIOTCA B Xo4e
NOArOTOBKM MUCbMEHHOIO NepeBofa TEeKCTa K 3aHATUIO MO WMHCTUTYLMOHASb-
HOMY nepesody. Kpome Toro, nocne BbINOSIHEHUA U NPOBEPKU nepeBoa CTy-
AEeHTbl POPMUPYIOT COBCTBEHHBbIE KOpryca napannesnbHbiX TEKCTOB, BKOYa-
eMble B COMocTaBuTemnbHble Tabnuubl C ykazaHMEM TEePMWUHONOTMYECKMX W
rpamMMaTnyYecKknx COOTBETCTBMMK, KOTOpble MOryT ObiTb WCMOMb30BaHbl B
AanbHenwem ans paboTbl C TEeKCTaMu TOW Xe npegmeTHon obnactm unm
TUMOBbIMW  [JOKyMeHTaMu (Kak, Hanpumep, pesonwounn [eHepanbHOM
Accambrnien OOH, pernameHTtbl CoBeTa EBponbl 1 T.4.). [1ns co3gaHusa Takmnx
KOpMyCOB WUCMNOSb3yeTcs cneuvann3npoBaHHOEe nporpammHoe obecneveHue
(cuctembl aBTOMaTU3npoBaHHoro nepesoga Déja Vu, SDL TRADOS).

B kadectBe TeopeTtmyeckon 6asbl NS BbINOMAHEHUS NPAKTUYECKUX
3alaHu No MenenupoBaHMI0 TEPMUMHOCUCTEM UcCMofb3yeTca cTaHgapT ISO
704:2009 (TOCT P NCO0704:2010) «TepmuHonorudeckast pabora. lNpuHunnol
N MeToAbl» N HEKOTOpbIE ApYyrve MexayHapoaHble cTaHaapThl. [aHHbIn JOKy-
MEHT LUMPOKO MPUMEHSETCA BeOyLUMU MeXOYHapoOHbIMU OpraHu3aunsmMm,
paboTtaowmmn B obnactm paspaboTku, CTaHAapTM3auum U rapmMoHM3auunu
TepmuHocuctem (Hanpumep, Infoterm), n gocrtatouyHo nogpobHO onuchiBaeT
OCHOBHblE 3MIEMEHTbI TEpMUHOrpaduyeckon pabotbl 1 ee cyTb. B npouecce
MOLENNPOBAHNSA UCNOMb3YOTCA TEKCThI OnpeaeneHHon npegmeTHon obnacTwy,
B KOTOPbIX, BHa4are, BblOENSITCH KYeBble MOHATUA U TUMbl CyLLEeCTBYOLLMX
MeXxay HUMK CBA3en (Mepapxudeckme, accoumaTuBHble), 3aTeM onpeaenstoTcs
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CBOMCTBA MOHATUN, (PUKCUpPYEeMble B BUOE XapaKTepucTuk (onpegerieHnn) B
Tabnuuax-rnoccapusx.

[MomMnMmO cocTaBneHnss TEpMUHOCUCTEM OIS nepeBoda, Ha cemMmuHapax no
TEPMUHOBEAEHUIO U TEPMUHOrpadum BbIMONMHAKTCA YNPaXKHEHNA HA rapMOHMU-
3auml TePMMHOCUCTEM, KOTOpble npeactaBnsaT cobon Hanbonee CnNoxHble,
HO B TO >X€ BpPeMS UHTepecCHble 3agjaHund. B pamkax Takux 3agaHum cocTas-
NATCA CpaBHUTEMbHbIE Tabnuubl TEPMUHOB U OnNpefeneHnin, ocyLlecTBs-
eTCcs nepeBoA, 4AalTCA KOMMEHTapuUM O CTEMNEeHU 3KBUBANEHTHOCTM 06bemMoB
MNOHATUIA unu o6o3Ha4YeHnn 1 Hanbornee npuemMneMbIX rapMOHU3NPOBAHHbIX
BapuaHTax.

CTouT OTMETUTb, YTO 3TOT BMA paboThbl CIIOXEH B NEPBYIO O4Yepenb TEM,
4YTO B peasnibHOCTU OH LOJPKEH NMPOBOLAUTLCA COBMECTHO CO cheuunanncrtamu
npeamMeTHon obnactu: B OAMHOYKY MNEpPeBOAYMK 3TOT BOMPOC peWnTb He
BCerga MoXeT, Tak Kak He obragaeT HyXHblIM OObEMOM 3HAHWN B TOW WU
NHOWM cneumanbHon obnactn. OgHako pe3ynbTaTbl MMEHHO ero paboThl nexar
B OCHOBE MoCreayloLero cornacoBaHnsg TEPMUHOCUCTEM MeXOyHapOaHbIMU
paboynMmun rpynnamm mnn TEXHUYECKMMK KomuteTamu. Ha ypoBHe cyLiecTBy-
lowen obpasoBaTenbHOM MporpaMmbl OH  BOMoWaeTcs B pas3paboTky
BHYTPEHHEN TemuHomnornyeckon 6asbl Ans obyvyeHUss UHCTUTYLMOHANbHOMY
nepesoay.
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THE UN OUTREACH PROGRAM
FOR THE FUTURE — REACHING BEYOND
THE LANGUAGE PROFESSION

Close cooperation between Beijing Foreign Studies University (BFSU) and
the United Nations goes back to the 1970s. The UN sponsored translator and
interpreter training program is the first of kind in China and it offered training to
288 people at the postgraduate level, all of whom succeeded in the UN
recruitment exams. When the Organization began to recruit young language
professionals through global competitive examinations, such cooperation
continued. BFSU has benefited from the MOU with UN as it is frequently visited
by seasoned UN professionals and offered internship opportunities with the
Organization. With its experience of developing language training programs for
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international organizations and enterprises, the university stands ready to explore
possibilities of providing more in-depth content-based training to prepare our
future generation of professionals to work for the organization and other
international institutions. It has launched a new MA program specifically geared
to training professionals in language, legal and management services for
international organizations. It is also planning for various programmes which are
dedicated to preparing professionals, language or non-language, to better work
for UN and other international institutions.

The UN Outreach Program was launched in 2008. With some twenty
universities from different parts of the world signing the MOU for cooperation
with the United Nations, its impact on training is already being felt and it is still
growing. Close cooperation between Beijing Foreign Studies University
(BFFU) and the United Nations goes back to the 1970s, when People's
Republic of China resumed its seat in the UN as a founding member of the
Organization and UN-sponsored Translator and Interpreter Training Program
was launched.

The UN sponsored translator and interpreter training program is the first
of kind in China and it offered training to 288 people at the postgraduate level.
All the trainees succeeded in the UN recruitment exams and none of them
failed, which bears proof of the quality of training offered and the fruitful and
effective cooperation between BFSU and the UN. Today, many of our
graduates of that time are still working at different duty stations of the
Organization. Moreover, the level of language competence and communicative
skilled acquired during their training and work afterwards has enabled many of
them to become pillars in China's diplomatic corps, for instance, Cui Tiankali,
China's current ambassador to the United State, and Liu Jieyi, China's current
ambassador to the United Nations, both of whom received their training at the
UN Language Training Program and served their terms with the Organization
upon their graduation.

The cooperation between BFSU and the UN continued when the
Organization began to recruit young language professionals through global
competitive examinations. Many of those who have succeeded in such exams
and later became new staff members were again graduates from our training
program. BFSU has benefited from the close cooperation with the UN in the
past and we have also maintained a high degree of academic and professional
excellence in our training today, attracting the most gifted youth all over the
country and from overseas to become competent professionals offering their
skills and talents to serve the needs of development of the country and of the
world community.

Under the MOU with UN, we at the university have had frequent visits by
seasoned professionals, who shared their knowledge and experience with our
students. Some of the students have also had the opportunities to work as
interns with the organization, which has become a very valuable part of their
training.

We would like to make use of our cooperative relations with the UN under
the present MOU, and in particular, we would like to explore possibilities of

70



providing more in-depth content-based training to prepare our future
generation of language professional to work for the organization and other
international institutions. For instance, we can enhance our training by having
access to more content-based resources in the UN and its specialized
agencies, by visits of professionals in other fields and increasing internship
opportunities in other departments.

With China becoming the second largest country in the world in terms of
its GDP volume, it is expected to be more engaged in global development and
in the world. On the other hand, BFSU has in the past developed language
training programs for World Bank and FAO project management in China, for
enterprises such as Agricultural Bank of China (ABC), China National
Petroleum Corporation (CNPC) and for the language department of HK SAR
government. More recently, the university has launched a new MA program
specifically geared to training professionals in language, legal and
management services for international organizations.

» Content-based training of future UN language professionals for a focus
on in-depth knowledge on issues of international concern;

» Training in language enhancement and other areas of Chinese studies
to UN staff;

» Training for language cross-cultural communication to people who are
preparing themselves to work for the UN and other international organizations
in areas such as project management, law and technology.

» Training in translation and interpreting studies and other areas of
Chinese studies to international students, particularly those from other MOU
network universities.

We have done a remarkable job of cooperation with the UN in the past
and have had rich experience and expertise in offering training and language
communication and service in an international and cross-cultural setting, which
IS much needed and valued in a world community with increased
communication. The MOU Network under the UN Outreach Program provides
excellent opportunities for cooperation for both for the Organization to make
use of its influence and resources to spread good practices for language
service and training and for the signatory universities to explore new grounds
for exchanges and cooperation to the benefit of our younger generation who
are committed to serve the international organizations and the international
community as a whole.

71



CONTRIBUTORS

Gina Abou Fadel Saad

Ph.D., Director,

School of Translators and Interpreters of Beirut,
Saint Joseph University,
gina.aboufadel@usj.edu.lb

Irina Alekseeva

Ph.D, Professor,

Director, St Petersburg School of Conference Interpreting and Translation,
Herzen University,

I.s.alexeeva@gmail.com

Angelique Antonova

Ph.D, Associate Professor,

Deputy Director, St Petersburg School of Conference Interpreting and
Translation,

Herzen University,

angeligue.antonova@peterlink.ru

Isabelle Bilterys,

Training and Outreach Officer,
United Nations Secretariat,
bilterys@un.org

Tatiana Bodrova-Gogenmos

Ph.D, Director,

Ecole Supérieure d'Interpretes et de Traducteurs,
University Paris-3, Sorbonne,

tatiana.bodrova@ univ-paris3.fr

Sergey Goncharov

D.Phil., Professor, First Vice Rector,
Herzen University,
prorectlO@herzen.spb.ru

72



El-Hussein Aly

Ph.D, Director,

Languages Department, School of Continuing Education,
The American University in Cairo,
husinaly@aucegypt.edu

Fayza El Qasem

Head of Translation Unit,

Ecole Supérieure d'Interpretes et de Traducteurs,
University Paris-3, Sorbonne,
f.elgasem@hotmail.fr

Wei Lin

Ph. D, Lecturer,

Graduate School of Translation and Interpretation,
Beijing Foreign Studies University,
dorothy_linwei@126.com

Noel Muylle ,

Honorary President, the European Commission,

Honorary Vice President,

St Petersburg School of Conference Interpreting and Translation,
muyllen@yahoo.com

Elena Palacio Alonso

Deputy Dean for Mobility,

Institutional Erasmus Coordinator University of Salamanca,
elenapalacio@usal.es

Alexandr Ponimatko

Ph.D, Dean,

School of Translation and Interpreting,
Minsk State Linguistic University,
ponimatko.a@mail.ru

Lidi Wang

Dean,

Beijing Foreign Studies University,
wanglidi@bfsu.edu.cn

73



Fourth Conference of MoU Universities
Training Language Professionals
for International Organizations

LEARN, TEACH, COACH, MENTOR
A Collection of Articles

Edited by
Angelique Antonova, Isabelle Bilterys, Sergey Goncharov

[Teuaraercs B aBTOPCKOW pelaKuu

Bepctka JI. A. Osuunnuxogou

[Moamucano B neuats 13.04.2015Mopmat 60 x 8416,
bymara odcernas. Ileuats opcernas. O6bem 4,75yd.-u31. 1.
4,75cn. ney. 1. Tupax 1505k3. 3aka3 Ne 1261
W3parensctBo PITIY uMm. A. . I'epuena.
191186,C.-IlerepOypr, Hab. p. Moiiku, 48

Tunorpagus PI'TIY. 191186 C.-IlerepOypr, Ha. p. Moiiku, 48



